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ABSTRACT
THE DEVELOPMENT OF A VIABLE PHILOSOPHY
OF EDUCATION FOR THE AFRICAN-AMERICAN

LEARNER: A NEEDS ASSESSMENT

September, 1980

Caryn Sturgis Hobbs, B.A.

Howard University

M.A., University of Massachusetts

Directed by:

Professor Ernest Washington

An archival study of the African-American population
is

presented as a means of developing a viable philosophy

of education.

Statistical data derived from government

sources, periodical literature, newspapers and textbooks

serve as the basis for a needs assessment of the general

condition of the African-American population.
A superficial analysis of the assessed data reveals

needs, particularly in the areas of:
(2)

and

employment and income,
(4)

(3)

(1)

family stability,

institutional confinement

public education.

A viable philosophy of education is developed, based
upon the analysis of the data with the additional con-

sideration of the distinctive cultural characteristics or
the African-American population.
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INTRODUCTION

Education is a progressive process of enlightenment by which members of a society develop the functional,
intellectual and manual skills necessary for individual
growth, ultimate collective development, and perpetuation
of the society.

The quality of education is largely

determined by the degree and type of exposure experienced
by the student.

John Dewey, in the Dictionary of Educa-

tion, defined education as "a process of continued recon-

struction of experience with the purpose of widening and

deepening its social content, while, at the same time,
the individual gains control of the methods involved."^

The proper education should increase one

'

s

know-

ledge and enable one to develop to his fullest capacity

within the society.
W. E. B. DuBois,

In The Education of Black People

a renowned Black educator,

,

referred to

the process of education as "that part of human training

which is devoted specifically and peculiarly to bringing
the man into the fullest and roundest development of his

powers as a human being

.

"

By facilitating development

and stimulating growth in the members of a society,

education becomes

a

major means of upgrading the qualify

of life experienced by persons within that society.
1

2

Carter G. Woodson, the author of The Miseducation of the
Negro also saw education as

a

means of stimulating indivi-

duals to improve the conditions of their lives.

He

stated that the purpose of education should be "to inspire
people to live more abundantly

...

to learn to begin

with life as they find it and make it better

.

.

.

.

But beyond enlightening and gratifying the individual, education should lay the moral and ethical founda-

tions for establishing

educational system of

a

humanistic social order.

The

society should instill within its

a

members the values, attitudes and processes of critical
analysis which will encourage individuals to serve one
another's needs.

A great African leader, the late Kwarae

Nkrumah, in the Axioms of Kwame Nkrumah

,

saw education as

the means of making an important connection between the

individual and the larger group.

He believed that educa-

tion must:

consist not only in the sum of what man
knows, or the skill with which he can put this
In my view, man's
to use for his own advantage.
in terms of the
measured
be
education must also
and things,
people
of
soundness of his judgement
appreciate
and
understand
and in his power to
the needs of his fellowmen, and to be of service
to them 4
.

.

.

.

The acquisition of education has been perceived by
advancemany Black educators as a major tool in racial

ment.

Full development and adequate preparation are

populacrucial elements in the education of the Black
tion.

W. E. B.

DuBois

,

seeing the relationship of total

mental and physical development of a
race and its position
of power in the world, has said that:
today no race which is not prepared to put
forth the full might of its carefully
developed
powers can hope to maintain itself as a world
power
unless we (Black people) develop our
capabilities we cannot survive 5
.

.

.

.

.

.

,

I

.

believe that the education program for the

African-American population should directly reflect the
needs of that population.

To this end, education should

provide the African-American population with a truthful

historical perspective, with access to productive skill
development, i.e., technical, medical and managerial
skills, with the ability to assess and analyze reality,

and with the opportunity for full intellectual expansion.

The education program should be responsible for making

a

qualitative difference in the condition of life as experienced by the African-American population and by all
people
The American educational system has failed the

African-American population miserably.

In the United

States today, the condition of the African-American population is not improving; in fact, it is becoming more

African-Americans are not realizing the

precarious.

development of their full capabilities.

Although greater

and greater numbers of Black children have enrolled in

elementary through high school, the Black population still
experiences

a

higher school drop-out rate than whites and

has a greater percentage of persons who are two or more

4

years below modal grade level.
i.e.,

The basic academic skills,

reading, writing, and mathematics, have still not

been developed in the Black population.

The academic

achievement level of the African-American population is
below the levels of both the white and Hispanic populations, particularly in the crucial areas of reading,

mathematics and science.
The criteria which need to be met for a student to

have acquired a functional education are unfulfilled for
the Black population.

The Black population has the high-

est rate of unemployment in the country. g

The unemploy-

ment rate of the Black teenaged population is over three
times that of white teenagers, so over 40 percent of all

Black youths under 18 years of age live below the poverty
level.

7

Nearly two-thirds of all African-American fami-

lies have incomes on the lower economic level.

g

Three

times more Black families than white families live below
the poverty line.

9

The Black population has not been provided with the

means to critically assess and analyze its reality

.

This

lack of critical analysis has been instrumental in the

"antisocial

1

'

behavior of Blacks.

And, this antisocial

behavior has caused highly disproportionate numbers of
Blacks to be sent to mental and penal institutions.

An

equally highly disproportionate number of Blacks are
taking drugs.

Black-on-Black crime has greatly acceler-

5

ted, with homicide being the number one killer
of Black

men between the ages of 15 and 34

,

and the number two

killer of Black women in the same age range.

^

Although the quality of life experienced by the
icen—Amer ican population has not unproved appreciably.
Blacks have continued to cling doggedly to the concept
that education will bring about change.

For many Blacks,

getting an education has represented a means to liberation and social mobility.

Blacks have believed that if

they obtained an education, they could achieve social and

economic parity with whites and eventually be amalgamated
into American society.

Historically, the African-American population, in
spite of its generally downtrodden condition, has sought

schooling with much vigor.

Jerry D. Crosby, in an article

entitled "Two Hundred Years of Educational Development

Through Self-Help, Self-Reliance, and Self-Determination,"
talks about Blacks and their belief in education:

Blacks throughout their history in America have
held an uncompromising faith in the value of
education. They have believed that through this
process the ideas of justice, freedom, and
equality could be achieved.
But, the American educational system does not serve, and

has never served, the interests of the African-American

population.

The needs of the Black population have been

continually sublimated to the desires of the dominant
society.

A historical overview of the educational

6

experiences of the African-American population
from
slavery to the present will provide a clearer
understanding of the manner in which their interests and
needs have

been ignored.
The chronicle of the educational experiences of the

African-American population can be broken into six periods.

Jerry

D.

these periods:
1835;

(2)

Crosby has designated the first five of
(1)

the period of enlightenment prior to

the period of reaction, 1835-1865;

period of Reconstruction, 1866-1894;
segregation, 1895-1953; and

opportunity, 1954-1976. 12

(5)

’the

(4)

(3)

the

the period of

period of equal

The sixth period, which can be

called the period of backlash, began about 1975, and is

reflected by the Bakke Decision and the increasing
attempts to subvert affirmative action requirements.

In

each of these periods. Black people have struggled to

acquire an education.

A closer look at each period re-

veals the ways in which the Black struggle for advance-

ment through education has been manipulated by the dominating white society to further white interests

During the period of enlightenment, the education
of the African slave was not considered a direct threat
to the white slaveholder class.

The moral dictates of

the time, along with criticisms by those opposed to sla-

very, encouraged white slaveholders to provide Blacks with

religious instruction and with opportunities for

7

educational developments. 13

During this period, Blacks

were taught reading, writing, arithmetic and plain
accounting.

Some slaves even received advanced intellec-

tual training in the form of instruction in literature,

philosophy and the sciences.

Crosby suggests that during

this period, nearly twenty percent of the Black adults

could read.

14

While superficial inspection might lead to the conclusion that at this time the white slaveholding class

provided slaves with an education based on Black interests,
upon closer scrutiny, one must recognize that this education did not improve the quality of life experienced by

Blacks:

they were still slaves.

The increased education

of Blacks did provide the master with a higher level of

economic efficiency and with a better controlled slave in
the form of a Christianized citizen.

Thus, although some

slaves received a degree of educational opportunity and

were able to use that opportunity to reach certain levels
of educational achievement, they were still, in fact,

owned by the master.

The intellectual gain of the slave

was encouraged because it would contribute to the economic

gain of the master.
The period of enlightenment was followed, from 18351865, by the period of reaction.

The vast educational

strides of Blacks during the enlightenment period, joined

with the increased need of slave labor during the

Industrial Revolution, and the fear of slave
insurrection,

caused whites to adopt stringent reactionary measures
directed against Blacks in general, and Black education
in

P ar

^ cu

^-

ar

•

Thus, opportunities, which had been available

to Blacks during the enlightenment period, were terminated

schools for Blacks were closed, free Blacks were run out
of slaveholding states, gatherings of Blacks were forbid-

den without the presence of a white overseer.

In some

states, primarily the slaveholding states, laws were

passed forbidding Blacks to be educated. 15
The demand for cotton resulting from the Industrial

Revolution spurred on the "cotton" economy of the South
and inextricably bound Black slave labor to its successful production.

Southern white landholders needed slaves

to produce the cotton, and it was the common belief of

those whites that the education of Blacks would encourage

discontent and/or insurrectionary spirit regarding their
position of servitude.

E.

Franklin Frazier referred to

the southern reaction to Black attainment in education

during this period in the following passage:
The majority of the people of the South had by
this time come to the conclusion that, as
intellectual development unfits men for servitude and renders it impossible to retain them
in this condition, it should be interdicted
If they (Blacks) are to remain in
slavery, they should be kept in the lowest
state of ignorance and degradation, and the
nearer you bring them to the condition of brutes,
the better chance they have to retain their
apathy .16

....

9

The interests and needs of the Black
population were

superceded by the interests cf the white slaveholding
class.

The education of Blacks, in any form, was
viewed

as a threat to the preservation of the
Southern "cotton"

economy
The period of Reconstruction, 1866-1894, can be

seen as an era of educational attainment for the Black

population.

This period began after the Emancipation

Proclamation of 1863 and after the end of the Civil War in
Blacks were now considered freed men and were no

1865.

longer obliged to serve the production needs of the

Southern white slaveholder.
After the Civil War, educational instruction was

provided for Blacks by various missionary societies and
by persons dedicated to the advancement of the Black pop-

ulation.

Schools established for Blacks throughout the

South were inundated with Black men, women, and children

seeking an education.

To further accommodate this influx

of emancipated Blacks, an act of Congress was passed in
1865 which established the Bureau for Freeamen, Refugees,

and Abandoned Lands.

17

One of the Bureau's principal

functions was the education of freedmen.

The Bureau pro-

vided funds, erected schools and did much, in spite of
criticism, to assist the freedmen in their quest for education.

said

1^

Horace M. Bond, commenting on this bureau, has

10

hatever its faults, the Freedmen's Bureau
justly be accredited with the establishment may
of
a W
eS ^ Leac^ an<^ fairly well organized
system
of« t^
free schools for Negroes in the South.
In
the five years of its operation, it was
instrumental in the initiation of 4,239 separate
schools.
The extent of its work can be further gauged
by
the fact that it employed 9,307 teachers and
instructed 247,333 pupils
19

....

These efforts of the Freedmen's Bureau, as

a

repre-

sentative of the national government, to educate the eman-

cipated Blacks met with vigorous and violent opposition,

particularly from the southern white landholder class
Schools were burned, teachers were beaten and forced to
flee,

and restrictive state laws concerning the educa-

tional, social and political rights of Blacks were adopted

throughout the South.
These restrictive laws, known as the Black codes,

attempted to reinstate the old master-slave relationship.
Laws were passed defining vagrancy, limiting apprentice-

ships and labor contracts, restricting migration, and

limiting other civil and legal rights of the Black population.

20

W. E. B.

Dubois, discussing the fact that the

Black codes were deliberately designed to take advantage
of Negroes, observed that:

Negroes were liable to a slave trade under the guise
of vagrancy and apprenticeship laws; to make the best
labor contracts, Negroes must leave the old plantations and seek better terms; but if they were
caught wandering in search of work, and thus unemployed and without a home, this was vagrancy, and the
victim could be whipped and sold into slavery.
The Negro's access to the land was curtailed; his
right to self-defense was taken away, when his right
to bear arms was stopped; and his employment was
.

.

.

11

virtually reduced to contract labor with penal servitude as a punishment for leaving his job .^ 1
As a result of such infamous legislation, the educa-

tional opportunities which Blacks had been offered during
and immediately following the Civil War were brought to an

abrupt end, and the emancipated Black was again reduced to
a

position of servitude.
The opposition of the Southern white landholders and

conservatives to the education of the Black population was
largely a repeat of the manifestation of the fear that edu-

cation would indeed enlighten the "Negro."

Although Blacks

were now technically free, many whites had retained attitudes
and behaviors associated with servitude.

Whites, however,

feared that Blacks would begin to expect or demand more equal
treatment, thus the traditional social, political and econ-

omic order of the South would be disrupted.

Furthermore, by

controlling the Black population, Southern conservatives
could count each Black person as part of the population on

which Southern congressional representation was based without granting Blacks the rights of citizenship.

This man-

euver would increase the political power of the Southern
„
conservative within the national Congress.
,

22

The Northern industrial states, anticipating the pos-

sible return to political power of the Southern con-

servatives, tried to counteract the Southern political

advantage by recommending the adoption of the Fourteenth
Amendment.

The Southern states, with the exception of

however,
Tennessee, rejected the Fourteenth Amendment;

12

the Northern radicals secured the enactment
of a Civil

Rights bill which nullified the Black Codes and
provided

Blacks with egual protection of the laws under the
jur-

isdiction of the federal courts. 23

The plans of the South

toward political ascendency were disrupted by this maneuver of the Radicals and upon national elections, the

Radicals of the Republican party enjoyed

a

larger majority

in Congress than in the previous Congress

To further insure their position of political domi-

nance, the representatives of the industrialist powers in
the Republican Party had passed the Fourteenth Amendment
to the Constitution.

The passing of this amendment pre-

cipitated great violence directed toward Blacks by Southern whites.

Race riots occurred and hundreds of Blacks

were murdered.

Since the Republican Party needed the

Black vote to stay in power. Republicans in Congress

passed four Acts of Reconstruction between 1867 and 1868.
These Acts established the Southern Negro's right to vote
and provided for union military intervention throughout
the South in order to ensure the establishment of

"democracy".

Frazier discussed this military intervention

and political power in the South during this period, saying that:

—

The imposition of military upon the South whatever
other motives may have entered into it was a genIn order
uine attempt to establish democracy there.
necessary
was
it
South,
the
in
to establish democracy
to destroy the political power of the landowning class
by enfranchisement of the poor whites and the Negro

—

In the legislation known as
??* ®
the landowning or planter class had the Black Codes
shown its deter-'
mination to control the labor of the
Negro and ke-i,
him in a subordinate status. Consequently,
their"
opposition to the enfranchisement of the
Negro
and
even the general enfranchisement of the
white was
based upon their desire to retain political
power. 24
In accordance with the Reconstruction
Acts the
Southern Black population, along with poor whites,
began
*

,

to be actively involved in the political and
educational

structures of the South.

Throughout the South, the

effects of the reconstructed government were felt.

Blacks

and poor whites, in spite of their traditional practice of

separation, collaborated in their political efforts

against the Southern landed gentry.

Black delegates were

elected to the state conventions in 1868.

In at least

five Southern states. Black men were elected to the posi-

tion of superintendent of education.

ments during this period were vast.

25

Negro achieve-

DuBois described the

Negro voter during Reconstruction:
They (Blacks) developed their own leadership. They
gained clearer and clearer conceptions of how their
political power could be used for their own good.
The Negro buttressed Southern civilization in
exactly the places it was weakest, against popular
ignorance, oligarchy in government, and land monopoly.
His schools were more and more successful 26
.

.

.

.

Southern Blacks now had
cation.

a

democratic right to edu-

Crosby has noted:

For whatever reason, the Reconstruction Period did
witness the first great program of organized educaThe Reconstruction Period
tion for Blacks.
provided a tremendous boost to the development of
higher education for Blacks. The higher education
movement increased so rapidly that some critics
.

.

.

maintained that these instructions were unrealistically adapting their programs to the needs of the
Elack peasant. 27
Under the military protection of the Union Army,
the Reconstruction governments in the South legislated

that public education should be financed out of public
funds and should be equal for both races.

Yet, while the

right of Blacks to an education was officially accepted,
there were still barriers to full Black educational par-

ticipation.

The traditional Southern practice of separa-

tism of the races contributed to the fact that the races

remained basically separate in Southern public institutions, although the quality of the schools was comparable

This "separate but equal" doctrine underlay the organization of education in the South during the Reconstruction
era

The segregation period, 1895-1953, witnessed the
return to the policies of disenfranchisement of the
"Negro."

However, in spite of this adversity, during thi

particular era of racial segregation. Blacks attained
great levels of educational achievement and proficiency.
The prosperity which Southern Blacks acquired

during the Reconstruction era was lessened or lost when

Southern conservatives reacquired political authority.
and
These conservatives deposed Black elected officials

bringing
the Republican sympathizers in government, by
and by
charges of fraud in government and in elections,

15

organizing the Ku Klux Klan to terrorize all who disagreed
with them.

By tha Presidential election of 1876, the

white conservative Democratic Party had resumed control of
the South.
The conservative Democrats were joined by poor

whites, who ended their coalition with Blacks.

Southern

conservatives recognized that poor whites wanted greater
educational opportunities.

The conservative politicians

managed to obtain more money for educating poor whites by
using illegal and deceptive practices.

education was distributed on

a per

State money for

capita basis, with

equal amounts budgeted for whites and Blacks.

But, these

politicians found ways to siphon money intended for Black
schools and gave it to white ones.

28

The coalition between the Southern poor whites and
the conservatives and the resurgence of the Southern con-

servative party in politics
cist tactics of the KKK

,

,

along with the white suprema-

were directed toward the ultimate

subordination of the Negro.

The interests of the Black

population were ignored, and the educational inequalities
between Blacks and whites deepened and widened.
was
The period of equal opportunity, 1954 to 1976,

development for the
an era of unprecedented educational

Black population and for the nation.

But, the reality of

the growing practice
de jure segregation in the South and

caused the Black
of de facto segregation in the North

16

population to be educated in separate facilities.
tunately, "separate and equal" also had come
to be
phrase which actually meant inferior education

Unfora

for Blacks.

As a result, certain frustrations and hostilities
grew and

began to be expressed.
This sense of racial alienation grew.

The potential

for hostile reprisals from the once docile and passive

Black population, who now were becoming more vocal and
s s ive

,

primarily as a result of their exposure to

the callous attitudes of people in the industrial cities,

caused people in government to look more seriously at the

expressed educational demands of Blacks.

In 1952,

five

cases related to school segragation were presented to the

Supreme Court.

The Court heard the cases, and on May 17,

1954, in the precedent-setting case Brown vs. Board of

Education (1954)

the Court declared that segregation in

the public schools was unconstitutional.

29

The Court

ordered the desegregation of public educational facilities
with all deliberate speed.

The Court ruling appeased the

protesting Black population, but actual desegregation
still needed to be accomplished.

Following the Brown vs. Board of Education (1954)
order, attempts to desegregate public school facilities

met with great opposition.

Many Northern States developed

de facto segregation to a more sophisticated level, while

the Southern states overtly rebelled, causing national

17

concern and ultimately requiring military intervention.
This non-compliance posture of the South was exemplified
in the Little Rock Case of 1957.

Little Rock, Arkansas,

after having been ordered to desegregate its public
schools, refused to admit nine Black students who were

attempting to enter Central High School.

In fact. Gover-

nor Orval Faubus called in the National Guardsmen to

thwart this integration attempt and to protect Southern
interests.

This direct defiance of a federal court order

led to President Dwight D. Eisenhower's decision to send

federal troops into Arkansas, the first federal military

intervention in the South since Reconstruction.

After

this show of federal force, Southern schools were eventu-

ally "integrated", but full compliance with desegregation

requirements is still not

a

reality in either the South

or the North.
This period of equal opportunity was characterized
by myriad examples of Blacks determined to achieve this

equality, while whites were determined to counteract their
efforts.

One of the results of the struggle was the rise

of the Black Civil Rights movement in the 1960's.

The

demands of the Black population grew increasingly insistent,

for even though the initial Black protest was non-

violent, it was far more assertive than it had been.

Blacks employed such strategies as sit-ons, freedom rides,

marches and boycotts.

Outstanding leaders developed from
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from Dr. Martin Luther King, Jr., who spearheaded
the non-

violent movement, to Malcolm

X,

who represented the more

militant faction of Black thought.

From 1964 to 1968 the

nation was shaken by race riots which connoted

a

marked

shift in the dramatization of Black discontent from the

tactic of non-violence to the expression of uncontained
violence.

The Black population was collectively demand-

ing its place of equality and insisting upon recognition,

both within this nation and in the eyes of the world.

Government leaders realized that these expressions
of Black discontent were a severe threat to the status quo,
so they made further concessions to appease the angry

Black population.

In 1964, a Civil Rights Act was passed

which required that the Civil Rights Act of 1964 provide
federal guarantees with enforcement procedures to ensure
the African-American population with equal access to the

areas of voting, public accommodations, public facilities,

public schools, federal aid, and employment.^

Lyndon B. Johnson, in

a

0

President

national address in 1964 concern-

ing the purpose of the Civil Rights Act of 1964, stated,

Now our generation of Americans has been called on
to continue the unending search for justice within
our own borders.
We believe that all men are created equal yet
many are denied equal treatment
We must not approach the observance and enforcement
Its purpose is not
of this law in a vengeful spirit.
Its purpose is not to divide, but to end
to punish.
divisions, divisions which have lasted all too long. 31

—

.

.

.

.

Yet, the concept of "equal opportunity" was viewed
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by many whites as an infringement on their
own educational,

social, and economic rights.

Organized efforts were made

to curtail desegregation of schools, along
with the vio-

lent activities which have usually accompanied
white dis-

approval

.

The plan for school desegregation continued, but

not with the same commitment or fervor.
f^^-ther polarized,

The races became

and the hostilities of the white popu-

lation continued to spur efforts which ignored or denied
the needs of African-Americans.

Efforts to achieve racial parity, particularly in
the public schools, made some progress, though not at the

anticipated rate.

The Negro Almanac has noted that:

By 1970 progress was apparent. But, the ultimate
aim of excellent and nonsegregated education for
all of the schools in the U.S. had not been
achieved 32
.

For a time, the Black population seemed to be appeased by
the prospect of "equal opportunity."

tion were made.

Advances in educa-

Preschool education, which had previously

been unavailable to Blacks, attracted several thousand

Black children, primarily through the Head Start Program.

Enrollment in elementary and secondary schools increased
substantially; high school dropout rates decreased, while
the number of high school graduates increased.

Greater

numbers of students were admitted to colleges and universities, and larger numbers of Blacks were earning advanced

degrees

In spite of the apparent resistance of much of
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the white population nationwide, this period of
"equal

opportunity" offered hope for ultimate change.

Francis

Kepple, first U.S. Commissioner of Education, echoed
the

attitude of many Blacks when he said.
Many difficulties clearly lie ahead. Important social
changes never occur without disagreement and controversy
But, the major thing is that we are agreed on
the inevitability of change. 33
.

The sixth stage of Black educational evaluation is
the period of backlash, which began in 1975.

The economic

implications of appeasement for African-Americans, the
loss of the Vietnam War, and the national move into eco-

nomic recession were the three primary elements which

caused reactionary behavior of the white population.

While Blacks seemed to be gaining some headway in the
educational and economic areas of development, the dominant white society was feeling the weight of the loss of
the Vietnam War.

The ceasefire in 1973 led to the return

of Vietnam veterans and also signalled the slowdown of

postwar industry.

More Americans needed employment, yet

employment opportunities were becoming scarce.

Many

whites, feeling dispossessed, became disenchanted with the

American dream of continuing an ever growing prosperity.
They directed their frustrations, hostilities and fears
toward the historic American scapegoat:

the "Negro."

As Blacks have struggled to advance in the society,

and especially as they have sought equal access to all the

educational opportunities which have been considered
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prerequisites for achievement in many other areas
of society, Black leaders have, at various times,
recommended
programs for Black survival in the United States.

Each

program cannot be discussed at length, but one can note
that each of the programs seems to apply one of three
basic philosophies.

A brief look at each philosophy can

provide some insight into the attempts Black people have
n^de to accommodate the society in general and its educational system in particular, or to reconstruct parts of
the larger society and its educational system in order to

meet the needs of the African-American population.
The three philosophies promulgated over the years
by Blacks have been

(1)

the philosophy of integration;

(2)

the philosophy of Black nationalism or separatism; and

(3)

the philosophy of socialism.

(Although a representa-

tive educational program reflecting a socialist philosophy

has not been established within the United States, the

ideology of socialism has impressed the thinking of

a sig-

nificant number of Black people, and therefore requires
consideration.

An example of socialist education as prac-

ticed by Blacks outside of the United States will be represented by the African nation of Tanzania.)

Educational

programs have been designed to reflect each of these philosophies, but none of these programs, to date, has made an

appreciable difference in the quality of life experienced
by the masses of African-American people.

The following

22

brief presentation of the most representative examples of

educational applications of these philosophies will provide background for the present study's suggestions about
a

viable educational philosophy for Blacks today.
The philosophy of integration, as espoused by the

majority of the African-American population, is

a

belief

that ultimately Blacks can achieve economic, social, and

political amalgamation into the dominant white society.
The philosophy emphasizes the assumption of the inevitable

coming together of the races, based on the Black population's attainment of equal opportunity within this society
and the acceptance of African-Americans as equals by the

white population.

Washington and W.

The ideas and works of both Booker T.
E.

B.

DuBois are the best examples of

integrationist thought applied to education.

Booker T. Washington began his work at the end of
the period of Reconstruction, 1866-1894, and his ideas

were most instrumental in the education provided to Blacks
during the period of segregation, 1895-1953.

This era,

which followed the acute racial conflict and the eventual
re— subordination of the Blacks in the South which signal-

led the end of Reconstruction, was characterized by

belief in the possibility of "separate but equal" education for the Blacks and whites.

Booker T.
In an address made in Atlanta in 1895,
Blacks
Washington outlined an educational program tor
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which showed his recognition of the
racial tension of the
times.
He presented his program in a way
which did
not

threaten whites, particularly philanthropic
whites.
key to white acceptance of Booker T. Washington's

The

educa-

tional program was Washington's statement that,
"In all
things that are purely social we Blacks and Whites

can

be as separate as the fingers, yet

we can be

hand in all things essential to mutual progress

one as the
." 34

Ibe involvement of Blacks in the "mutual progress"

espoused by Booker T. Washington was limited to the area
of industrial education.

It was Washington's belief that

if Blacks meticulously performed industrial services for

the white community, Blacks would ultimately achieve eco-

nomic stability and would become socially acceptable to
whites.

Acceptance of such an educational and social

program made ultimate integration appear feasible.
The popularity of Washington's educational philosophy resulted in great philanthropic support for industrial
education,*

a

number of industrial schools were established

for the African-American population.

Tuskegee Institute,

headed by Washington, and Hampton Institute, of which

Washington was an alumni, are the leading examples of industrial educational institutions which were supported at
this time.

These institutions stressed basic skill de-

velopment:

agriculture, home economics, brick masonry,

mechanical drawing, and other areas of domestic and
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mechanical skills were encouraged.

Classical education

was viewed as superfluous to the immediate needs of Blacks.
Frazier, in his account of the life and work of Washington
and the growth of Tuskegee

,

wrote that:

In the more dramatic accounts of the growth of
Tuskegee, Washington is pictured leading his pupils
in hewing down trees and clearing the way for a
great institution. He is pictured as a teacher who
changed the aspirations of illiterate Negroes for
classical culture and to a determination to cultivate
the soil efficiently and acquire land. 35

The fact that this program discouraged Blacks from

pursuing a classical' education was greatly criticized by
those who believed Blacks should seek the highest intellectual development. W. E. B. Dubois, an integrationist
himself, concurred with the practicality of Booker T.

Washington's industrial education program, although he
sharply disagreed with the limitations placed on the intellectual growth of Blacks which prevailed in the institutions devoted to industrial education.

Presenting his

ideas in a theory which he named "The Talented Tenth," Dr.

DuBois outlined an educational program which predicated
the advancement of Black people on the development of an

elite cadre of Black college graduates who had achieved
would
their fullest capacity and who, therefore, could and
and to
lead the Black masses to their own full development
.

eventual acceptance by the dominant white society.
Daniel S. Green in his article,

Talented Tenth:

"W

.

E. B.

.

36

Dubois'

disA Strategy for Racial Advancement,"

Tenth" and notes
cusses Dubois’ 1903 essay, "The Talented
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that the essay was:
a strong plea for the higher education of
the
Negro which those who are interested in the future
of her freedom cannot afford to ignoreProf.
DuBois produces ample evidence to prove conclusively the truth of his statement that to attempt
to establish any sort of a system of common and
industrial school training, without first providing for the higher training of the very best
teachers is simply throwing your money to the
winds 37
.

DuBois believed that the Black educated elite had

a

responsibility to lead the masses of Black people.

Although Booker T. Washington and W. E.
held contrary views on the exact nature of

a

B.

DuBois

higher edu-

cational program for the African-American population,
both believed that with education and/or proper leadership
the Black population would be assimilated into the domi-

nant white society.
Yet, Black disenfranchisement, lynchings

,

Jim-Crow-

ism and other discrimination continued in spite of their

educational efforts.

Blacks were less optimistic and

their generally impoverished condition persisted.

"Sepa-

rate but equal," a term once used in the dominant white

society to hide the fact that education conditions were

separate but not equal, began to be the slogan for an

emerging philosophy of Black separatism which claimed the
interests and imagination of a significant number of dis-

contented Blacks.

Blacks who ascribe to the philosophy

of Black nationalism or separatism believe in racial

separation and concomitant Black independence.

This
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philosophy emphasizes self help, self
reliance, and self
determination.
The Black Nationalist movement is based
on this philosophy.

One of the most renowned early fig-

ures of the Black Nationalist movement in
America was

Jamaican Black named Marcus Garvey.

a

Garvey traveled to

various countries of the world and witnessed the dire
con-

ditions of people of color in many of those countries.

After he settled in the United States in 1916, Garvey,

having been impressed with the self-help doctrine as it
was presented by Booker T. Washington, eventually established the Universal Negro Improvement Association (UNIA)
in 1920.

Garvey openly discussed the "Negro Problem" in

America and offered his solution:

racial separation.

He

appealed to both whites and Blacks to accept and support
his endeavor.
in 1923,

In his "Appeal to the Soul of White America"

Garvey gave his reasons for desiring racial sepa-

ration and appealed to the conscience of whites for support.

In this excerpt from the appeal, Garvey states:

Let white and black stop deceiving themselves. Let
the white race stop thinking that all black men are
dogs and not to be considered as human beings.
Let
foolish Negro agitators and so-called reformers,
encouraged by deceptive or unthinking white associates,
stop preaching and advocating the doctrine of "social
equality," meaning thereby the social intermingling
of both races, intermarriage, and general social coThe two extremes will get us nowhere,
relationship.
other than breeding hate, and encouraging discord,
which will eventually end disastrously to the weaker
There is but one solution, an outlet for
race.
Negro energy, ambition and passion, away from the
attractiveness of white opportunity, and surround the
race with opportunities of its own. 38
.

.

.
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Garvey went on to suggest that whites should aid Blacks
in the development of a land base— —preferably in Africa,

where Black men, women, and children could live in peace
and dignity.

The education of Blacks, particularly those who

received the nationalist perspective, took on
sion.

a new

dimen-

Self help, self reliance and self determination

were predicated on acquiring knowledge and skill.
Black Nationalist perspective, education had

a

From a

purpose to

educate Blacks to serve their own interests.
More recently, the Nation of Islam, or the Black
Muslims, have espoused the philosophy of Black Nationalism.

Prior to the death of the charismatic founder and leader
of the Nation of Islam in 1975, the Honorable Elijah

Mohammed, the Black Muslims, like Garvey, worked toward
the achievement of Black independence.

By 1975, the Black Muslims owned over 15,000 acres
of farmland, possessed a dairy, raised cattle, grew and

packaged their own food, owned several super markets,

owned

a

meat processing factory, shipped foods across

country in their own trucks, and were involved in any num-

...

ber of other self-help activities.

39

Like Garvey's UNI A, the Nation of Islam had its own

principle means of self support.

Unlike the UNIA, the

sysNation of Islam also established its own educational
tem.

The curriculum was based on

spective.

a

Black Nationalist per-

point of
All subject matter was viewed from the
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its importance to Black people.

The study of history was

analyzed for its significance with respect to the Black men
in

Africa and in the diaspora.

Language arts were con-

sidered necessary for communication with other people of
color; the Arabic language, considered by Muslims to be

the key to understanding the Black man's history and also
the communicator of Muslim brotherhood, held special prio-

The acquisition of mathematical skills provided

rity.

Black Muslims with the ability to assess the effect of
economic events on the Black population and also provided
them with the computational skills necessary for developing and maintaining technical expertise within the nation.
Dr. Debra Fayzah,

the National Directress of Educa-

tion for the Nation of Islam, described the Black perspective of the University of Islam school:
All our studies are related to the Black man and his
interests in the growth and development of the UniTherefore, all our studies are Black studies
verse.
We stress self development, always, which is
Islam to give true knowledge of our heritage, rather
than the comparative low ignorance as we were taught
by white people. 40
.

.

.

.

By 1975, the Nation of Islam had established 51 Uni-

versity of Islam schools throughout the United States.
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Each school was located in the midst of the Black community.

The schools instructed the children of Muslim

members and of processing Muslims.

The teachers, not all

of whom were Muslim, were highly skilled and trained in
the manner of Muslim educational doctrine.

schools was accredited.

Each of the
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The Nation of Islam demonstrated to all
that self
help, self reliance and racial separation could,
in fact,

improve the quality of life for Black people.

However,

the fact that one needed to ascribe to a particular
reli-

gious dogma did discourage a significant number of Blacks

from joining the group.
It has been argued by some that although the Black

Nationalist philosophy does cure some direct social and
economic ills of the Black population, the theory is too

parochial and cannot, in reality, be fully implemented.
Many of those who point out the deficiencies of

Black Nationalism are more comfortable with the philosophical ideology of Socialism.

Socialism is based on

a

belief in the common owner-

ship of the means of production and in the value of the

collective work and wealth of the members of society.

In

1967, Julius Nyerere, President of Tanzania, described the

elements of a socialist society and cited three principles
They are

as its basis.

dignity;

(2)

equality and respect for human

sharing of resources which are produced by

collective efforts, and
tion by none.

(1)
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(3)

work by everyone and exploita-

This philosophy is antithetical to the

philosophy which still prevails in the United States:
capitalism.

As a consequence,

a

functional example of

American socialist education for the African-American population is unavailable.

To find such an example,

it is
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necessary to view the educational system of
a society

which is based on the socialist ideology.
pose,

I

have chosen Nyerere

'

s

For this pur-

country, Tanzania.

Tanzania, previously known as Tanganika, received
its independence from British colonial rule in 1961.

Fol-

lowing its independence, Tanzania forsook capitalism and

adopted the Arusha Declaration of 1967 which committed
the newly independent nation to Uhuru Na Ujamaa:
and socialism.

freedom
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The education of Tanzania under colonial domination
had failed to enlighten the African population and had

served as a means of sustaining British dominance.

Rochelle

Chandler (1974, in her dissertation "The Reeducation of
Black People:

Education for Liberation") called the Brit-

ish colonial education system insideous, saying:

The education provided by the colonial British power
was clearly motivated by a strong economical desire
to have the best interests of Britain served.
Its
purpose was to "inculcate the values of the colonial
society and to train individuals for the service of
the colonial state." 44

Tanzanians thus trained placed much emphasis on individual
advancement and service to
required

a

a

foreign power.

Socialism

reversal in attitudes, requiring individuals

to place greater emphasis on collective advancement and

commitment to the growth and development of the Tanzanian
people and nation.
The redesign and implementation of

a

socialist ed-

ucation program has been spearheaded by the President
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of Tanzania, Julius K. Nyerere.

Nyerere appreciated the

relationship of education and the impartation of values.

Based on this understanding he developed an educational
system in Tanzania which prioritized values reflecting
cooperation, mutual responsibility, and mutual respect.

Speaking further of Socialist education, Nyerere has said:
The educational system of Tanzania must emphasize
cooperative endeavor, not individual advancement;
it must stress concepts of equality and the responsibility to give service which goes with any special
ability, whether it be in carpentry, in animal
husbandry, or in academic pursuits. And, in particular, our education must counteract the temptation
to intellectual arrogance; for this leads to the
well educated despising those whose abilities are
non-academic or who have no special abilities but
Such arrogance has no place
are just human beings.
in a society of equal citizens.
The Tanzanian educational system instills within
its students the values of collective care, work, and

responsibility, all of which are vital elements in the

development of self-reliance within communities and of
Speaking of the inex-

self-determination for the nation.

tricable relationship between* schools and communities, and

recognizing the importance of this interaction in the

development of self reliance, Nyerere stated that:

—

Schools must, in fact, become communities and
communities which practice the precept of selfThe teachers, workers, and pupils toreliance.
gether must be the members of a social unit in the
same way as the parents, relatives, and children
And, the former
are the family social unit.
as the latter
just
community (schools) must realize
depend
well-being
(family) do, that their life and
other
or
farming
upon the production of wealth by
activities 46
society
The socialist philosophy dictates that the
.

.

—

.

•
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serve the needs of each of its members equally, while
the members are taught through the educational system in

attitude and skill, to collectively serve the society.

Socialism is slowly but consistently working for
the nation of Tanzania, but a socialist education for the

African-American population would be incompatible with
the capitalist economic philosophy which prevails in the

United States.
None of the three philosophies is currently viable
for the African-American population.

The integrationist

philosophy has not made much headway, particularly in this
time of economic recession and racial backlash.

The Black

Nationalist philosophy has been stifled by the nationwide
economic slump and the deterioration of the only Black

Nationalist movement, the nation of Islam.

A socialist

philosophy is untenable within the existing American
social and economic structure.
A solution must be found for the dilemma of the

African-American population and with great speed.
people are asking:

What happens to

a

dream deferred?

Does it dry up
like a raisin in the sun?
Or fester like a sore
and then run?
Does it stink like rotten meat?
Or crust and sugar over
like a syrupy sweet?

Maybe it just sags
like a heavy load
Or does it explode?

Langston Hughes

Black
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CHAPTER

1

THE NEED FOR THE STUDY AND THE METHODOLOGY USED
The African-American population is in an extremely

precarious position within the United States

.

many problems peculiar to the Black population.

There are
These

problems are exacerbated by the fact that Blacks were once
slaves and that their "badge of color," which makes Blacks

easily discernible, serves as a means of perpetuating
facial inequalities.

These problems impede their growth

and deny them full liberation.

The overall condition of the African-American popu-

lation is one of impoverishment.

Many African-Americans

lack even the basic necessities of life.

The problems of

unemployment, underemployment, and low income have caused

multiple problems.

The manifestations of the frustrations,

anxieties, discontent, and mistrust by the Black population
are evident in the disruption of the family and community,

the indifference toward the educational system, and the

highly disproportional numbers of Blacks confined to various
institutions.

Basic to this vicious cycle of impoverishment

is the fact that Blacks are receiving inadequate educational

preparation for life.
Problems within the African-American Family
The functional family provides value instruction,
35
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direction, guidance, support, love and security to its members.

The composition of a family may vary from culture to

culture.

Andrew Billingsley, describing the family, has

said that it is "the most sensitive, important, and enduring

element in the culture of any people.

Whatever its struc-

ture, its most important function is everywhere the same

namely, to insure the survival of its people."'''
The African-American family is having difficulty sur-

viving in the United States.

The point of contention con-

cerning the disruption of the Black family is the source of
the disruption.

There are those, as represented by the

study of Daniel

National Action

P.
,

Moynihan, The Negro Family: The Case for

who believe that at the core of the social,

political and economic inequalities of the African-American

population is the disorganization of the Black family.

Moynihan referred to the problems of the African-American
family as "the tangle of pathology."

2

He suggested that

underlying the dissolution of Black marriages, the high rate
of Black illegitimate births, the prevalence of female-headed

households among Blacks, and the way in which the deterioration of the Black family has led to an increase in welfare
dependence, is the deterioration of the Black family.

garding the "pathology" of the African-American family,

Moynihan has stated:
There is no one
There is no one Negro problem.
of the tangle
center
the
Nonetheless, at
solution.

Re-
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of pathology is the weakness of the family
structure. Once or twice removed, it will be
found to be the principal source of most of the
aberrant, inadequate, or antisocial behavior
that did not establish, but now serves to perpetuate the cycle of poverty and deprivation.^
,

Andrew Billingsley totally refutes the concept of
"pathology" of the African-American family.

He states

that it is not the Black family that is responsible for
the perpetuation of inequalities and poverty, but it is

rather the oppressive nature of the society.

He further

states that the Black family structure has varied in order
to accommodate the circumstances and has done so with

success.

Referring to the ability of the Black family to

adjust to impending external factors, Billinglsey has
observed:
In every Negro neighborhood of any size in the
country, a wide variety of family structures will
be represented.
This range and variety does not
suggest, as some commentaries hold, that the Negro
family is falling apart, but rather that these
families are fully capable of surviving by adapting
to the historical and contemporary social and economic conditions facing the Negro people. How does
a people survive in the face of oppression and
sharply restricted economic social support? There
But surely one of
are, of course, numerous ways.
them is to adapt the most basic of its institutions,
the family, to meet the often inflicting demands
In this context then, the Negro
placed on it.
family has proved to be an amazingly resilient
institution
.

Whether the Black family has been nuclear or extended in structure, family members have been generally

supportive of one another and have been able to survive.
However, in lieu of the largely debilitating effects of

urbanization and the increasing problem of economic
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deprivation the character of the Black family is undergoing great stress.

Parents, grandparents, aunts, uncles,

and/or cousins who previously offered guidance, support,

supervision and security to Black youth are now preoccupied with the struggle of economic survival.

Many adults

work during the day, and their absence from the home
creates a void in the lives of many Black young people.
One major cause of family disruption is the fact
that many Black families must struggle to obtain even the
food, shelter and clothing which are basic to the stabi-

lity of a family.

These basic needs are inadequately met

in a significant percentage of African-American families.

Blacks are often unemployed, underemployed, or underpaid
for the work they do.

Unemployment, Underemployment, and Low Income
of the African-American Population

Underlying the problem of Black family development
are the imposing problems of unemployment, underemployment

and low income.

Primarily as a result of poor education

and the practice of institutional racism, Blacks have

been denied the opportunity to earn an adequate living
In 1968, the Kerner Commission was formed by the

national government to analyze the social disorders de-

monstrated by Blacks in the 1960

'

and to suggest solu-

tions to the problems which had ignited Black anger.

The

critical
commission noted that suitable employment is of
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significance in building self worth and
contributing to
family stability. The Kerner Commission Report
stated
that
The capacity to obtain and hold a "good job" is
the traditional test of participation in American
society.
Steady employment with adequate compensation provides both purchasing power and social status.
It develops the capabilities, confidence, and self
esteem an individual needs to be a responsible citizen and provides the basis for a stable family life 5
.

.

The report pointed out that in a society such as

America where one's worth is largely measured by one's

observed standard of living, the African-American population has been made to feel less than adequate.
The majority of African-American workers are em-

ployed at the bottom of the occupational scale, with

a

"ceiling" on their opportunities for job advancement.

Most of these jobs are undesirable, and the prospect of

working these degrading jobs indefinitely promotes further discontent and hopelessness.

Addressing the issue

of Black employment and the ill effects of being locked
into low-skilled occupations, the Kerner Report stated

that

Negro workers are concentrated in the lowest skilled
These jobs often
and lowest paying occupations.
instability and
great
wages,
involve substandard
uncertainty of tenure, extremely low status in the
eyes of both the employer and employee, little or
no chance for meaningful advancement, and unpleasant and exhausting duties 5
.

While the rate of unemployment for the African-

American population is staggering, the situation of
Black underemployment or subemployment is equally
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disturbing.

Historically, no matter what the level of

education of a Black, his job has generally not utilized
his skill.

He has usually been hired for less challen-

ging and rewarding jobs than his equally skilled or

educated white counterpart.

Andrew Billingsley, pointing

up the inequities between Black and white employment

practices, has said:

For as poorly educated as the Negro population is,
and as important as education is to achievement,
we know full well that Negroes with similar education
as whites do not have similar job opportunities, and
that Negroes with similar jobs do not get similar pay,
as a general rule.

Those Blacks with a degree of advanced education
are equally affected by this employment discrepancy.

As

Billingsley has noted:
In fact Negro men must have between one and three
years of college in order to equal the earning of
white men with less than an eighth grade education.
And after completing college and earning a one year's
Master's degree, the Negro man can count on earning
only what a white man can earn who has only graduated
from high school. 8

LeRoy W. Jeffries and Associates, in a brief study

entitled Facts About Blacks

,

has stated that the unemploy-

ment rate of the African-American population is the highQ

est in the nation.

Vernon Jordan, President of the

National Urban League, cited discrepancies in employment,
saying,

Black unemployment is almost two and a
the rate of white unemployment. ...
black joblessness in our (Blacks) best
never been as low as white joblessness
years 10

half times
In fact,
years has
in the worst

Jordan goes on to contradict the popular
notion that
Blacks are making great economic strides ty
pointing out
that in the past decade the median Black family
income

has declined when measured against the median
white income.

He further states that "several years ago the

typical Black family made 62 percent of what the typical

white family earned.
percent

Today (1979)

it is down to 58

"'L1
.

The employment market, though racially discriminative, cannot provide employment opportunities to Blacks

with little or no academic and or technical training.
Poor intellectual ability and inadequate skill develop-

ment have been among the primary causes of the poor
employment opportunities of Blacks.

The educational

system has not provided the Black population with the

necessary tools to function competitively and confidently

within this society.

Education is crucial to skill deve-

lopment and value impartation.

Poor education means

inadequate preparation, and the African-American population has not been adequately prepared.

Disproportional Numbers of African-Americans
Confined to Institutions
There can be no more drastic and graphic manifes-

tation of the fact that Blacks are disadvantaged than the

highly disproportionate number of them in institutions

throughout the United States.

Members of the African-
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American population can be found within each
mental, physical, and penal institution in the nation;
however,
the

areas with the highest disproportional
representation are

prisons and mental institutions. 13
The percent of Blacks making up the prison popula-

tion is three times their percentage in the society at
large.

13

The vast majority of the Blacks confined to

these institutions are male and nearly two thirds are

under thirty years of age. 14
The frustrations of impoverishment must have its

catharsis and Black crime has provided such an outlet for
a

number of Blacks, particularly youths.

a serious

Black crime is

problem that is accelerating, primarily in the

Black community.

Ebony Magazine in a special issue en-

titled "Black on Black Crime" stated that an African-

American is more likely to be raped, robbed, burglarized,
or assaulted than a white.
in the year 1977 alone,

13

Ebony further stated that

"more Blacks were killed by other

Blacks than the total number of Blacks killed during the
16
entire nine years of involvement in the Vietnam War."

The problem of increased Black crime has prompted

numerous studies and theories of explanation.

Over the

years, criminologists and others have expressed various

views on race and crime.

advanced

a

Gina Lombrosa, a criminologist,

convenient theory that certain groups possess

criminal tendencies.

1

"^

Franz Fanon, in his in— depth

study of the manifestations of oppression in his work,
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The Wretched of the Earth

,

attributed the violent inward

turned criminal behavior of the impoverished (oppressed)

population to the displacement of their anger away from
the source of impoverishment and toward that which is

most accessible
•

— other

impoverished people.

1

C.

F.

Marvin Wolfgang and Bernard Cohen, authors of Crime and
Conceptions and Misconceptions

Race:

,

expressed the view

that impoverishment does encourage crime, 19 while Robert
•

R.

•

Staples, in an article "White Racism, Black. Crime, and

American Justice: An Application of the Colonial Model to

Explain Crime and Race," completely concurs with Fanon's
thesis and views the antisocial behavior of the African-

American population as the result of the impoverishment
created by an oppressive social order.

20

Besides encouraging crime, impoverishment also
causes stress and mental anguish.

The mental strains of

the African-American population can be evidenced by the

significant number of Blacks in mental institutions.

Nearly one-fourth of the Black institutionalized population is confined to mental facilities;

non-white male

youths under 15 years of age are admitted to psychiatric
units six times more than white male youths.

22

Hector F. Myers, in an article entitled

Mental

Health and the Black Child," calls attention to the
and
relationship of race, poverty, inadequate education

the onset of mental health problems.

He states that

of Black children
over the past 10 years, the number
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identified as mental health casualties has increased
immensely.

Many of these children are being institu-

tionalized in settings for the mentally retarded and/or
juvenile delinquent.

Meyers goes on to say that minority

schools have become preoccupied with diagnosing deficits
and handicaps in Blacks rather than focusing on teaching

skills and enhancing competence.

Concerning the way in

which practices in both education and mental health contribute to the mental health of Black youth, Meyers states
that

We restrict our assessments to the child's disabilities and attribute them to "cultural deprivation"
or "genetic deficits" and design early childhood
programs to interrupt the handicapping cycle. We
consequently fail to assess those insidious social
processes that continually impair the functioning
of children (i.e. poverty, oppression and racism)
and fail to design the appropriate programs to
eradicate these conditions and replace them with
growth enhancing conditions ^3
.

Basic to the African-American population confined
to institutions is the ever pressing problem of lack of

adequate employment.
for survival.

Gainful employment is

a

necessity

Adequate education increases the opportu-

nities for employment.

Adequate education must be

a

priority for the African-American population.
Public Education and the African-American

Population
As a priority of the Af rican-American population,

adequate education requires the bringing about of changes
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for the Black population.

Family disruption, non-existent

or inadequate employment, disproportional confinement each
can be seen as an indictment of the educational system.

African-American family has been disrupted largely as

The

a

result of inadequate material maintenance; Blacks cannot obtain sufficient supplies of the basic materials of life for

they cannot earn enough income; the resulting frustrations
lead many Blacks to the sort of "antisocial'' behavior and

poor habits which result in their being institutionalized.
Each of these areas is affected by the fact that the present

educational system in America does not reach Blacks and help
them prepare to live satisfying, independent lives.

Although the number of Blacks attending public schools
has increased,

the dropout rate of the African-American

population is relatively high.

According to the Statistical

Abstract, of the high school dropout population 14 to 24
years of age in 1977, 15.9 percent were Black and 11.1 per.

.

cent were white.
.

24

The United States Census Bureau reported that despite
the appreciable increase in the number of years of school

completed by Blacks in 1977, the median of 11.4 school years
for the African-American population still lagged behind the

median of 12.4 school years of the white population.

25

_u

The

26
25
Census also reported that in 1977 the number of Blacks

of college
years and older who completed four or more years
The white population showed 16.1 percent
was 7.2 percent.
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of its population completing four or more years of college,

representing over twice that of the Black population. 28
The increases in public school enrollment and high

school and college graduates of the African-American popu-

lation is deceptive.

The actual skill development, as

represented by academic performance and achievement, demonstrates minimal increases for Blacks.

Economic Status of the Black Population

In The Social and
,

it was revealed

that nearly one-fourth of the Black school enrolled population 14 to 17 years old were two or more years below the

modal grade level.

29

Regarding academic achievement, a

statistical report entitled "The Condition of Education"

provided summary data on the academic achievement of the

African-American population relative to the white and Hispanic population.

This data revealed the relatively low

performance of Blacks in the crucial areas of reading,
,

•

mathematics, and science.

30

As previously noted by Professor Hector Meyers, the

practices of the public schools contribute to a process of

"manufactured incompetence" in minority populations.
needs and aspirations of the Black student are ignored,

deflating levels of confidence and self-esteem.

Meyers,

referring to the indifference of the public educational
system to Blacks, notes that:
Finally, our current academic practices tend to
in
suppress and subordinate cultural differences

The
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in the minority child (e.g. linguistic,
cultural,
social etc
rather than developing and incorporating them into a dynamic multicultural
educational
process
,

. )

,

He states further that the fact that

a

greater percentage

of Black children are performing poorly in school
and

being diagnosed as mentally retarded suggest

a

reevalua-

not of the Black learner but of the educational process of learning.

The American educational system needs an overhaul,

particularly regarding the African-American population.
The preceding information concerning the condition of the

Black population requires a deliberate and expeditious

design of an educational experience which will make a

qualitative difference in the lives of African-American
people

Education should improve the quality of life; its
failure to

-do

so suggests the development of a more rele-

vant and creative approach to education.

Adequate educa-

tion for the African-American population requires a more

relevant educational approach to the cultural differences
and particular needs of the Af rican-American population.
A prerequisite to functional education for Blacks is the

development of a viable philosophy of education.

In the

study which follows, such a philosophy is developed.
The Methodology

The purpose of the study was two fold:

(1)

to
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gather and to present data on the conditions of the African-American population in the areas of family, population
distribution, employment, income, institutional confine-

ment and educational achievement, and

(2)

to develop a

viable philosophy of education for the Black population
based on the conditions evident in the assessment.
This paper is an archival study in which the writer

generally surveys the areas of population distribution,
employment, income, family, institutional population and

education in order to assess the condition of Blacks in
these areas.

After the data is presented,

a brief analy-

sis of the information on the needs of the African-Ameri-

can population is given.

Then these assessed needs are

used as the basis for the design and development of

a

philosophy of education for the African-American population

.

Data Collection

Literature and Other Media Resources
Data was collected from United States Census Bureau

materials, statistical abstracts, articles, documents,
transcripts, films, books, pamphlets and other sources of

literature or materials related to the topic.

Institution and Agency Resources
and
In gathering the above mentioned literature

other media resources, the writer consulted:
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(1)

University and public libraries

(2)

Various governmental agencies, e.g., Department
of Labor, Department of Employment

(3)

Community Resource Centers, e.g., Topographical
Center, Welfare Rights Organization

Data Analysis
The information gathered on the condition of the

African-American population was compared to that for the
standard living conditions of the white middle class in
America.

The differences between the level of living of

the impoverished African-American population and the white

middle-class standard are noted.

The fact that these

deficits exist widely in the Black community indicates that

something needs to be done.

Development of the Educational Philosophy

Although the writer realizes that the problems of

other minorities and poor people may be similar to the educational problems of African-Americans, the historical fact
of African enslavement in America (which gave rise to

African-American cultural differences) and the visibility
of the African-American creates a set of particular prob-

lems unique to that population.

Therefore, the development

African-American
of the philosophy of education for the

population necessarily reflects those differences.
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The educational philosophy was developed by
using

the statistical findings as its base.

By determining

the condition of the African-American population
relative
to the standards of humanity and compared to the
stan-

dards of the white middle class population, principal
areas of need were discerned.

These diagnosed needs

served as a base to measure the reality of the Black

population compared to the aspired standard of achievement.

The deficits which existed defined the goals of

the educational philosophy.

Limitations of the Study
This study may have been restricted due to

(1)

lack

of complete statistical information, e.g. faulty census

representation of Blacks,

(2)

unavailability of certain

current statistical data as a result of particular data
sources not being updated or available, and

distortions (approximately

5

percent)

(3)

slight

of statistical

information on the African-American population when other
minorities are included, e.g. statistical heading of
"Negro and others

.

Delimitations of the Study
This study, due to the nature of its topic, has not

dealt with the inequalities and educational difficulties
of other minorities and poor people.

The problems of

these populations are of genuine conern; however, this
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study is confined to the particular needs of the
African-

American population.
Organization of the Remainder of the Study
The remainder of this study is represented by

Chapters

Chapter
ter

7

through

2
6

6,

reflecting the collected data.

represents the assessment of the data and Chap-

presents the conclusion in the development of

a

viable philosophy of education for the African-American
population.

Chapter

United States

The African-American Family in the

2,
,

provides information concerning the number

of Black families in the United States, the sex of the

family head, the marital status of Blacks, the percent of

children living with parent (s)

,

the extended family per-

centage and such data which reflect the condition of the

Black family presently.

Chapter

3,

Demographic Facts of the African-

American population, includes data on the population distribution of the African-American population, their

employment condition and income levels.

This chapter

provides some understanding of the economic condition of
the Black population and in what areas most Blacks are

concentrated
Chapter

4

,

The African-American Population and

Institutional Confinement, provides data on

a

significant
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percentage of the Black population who are confined to
existences within institutions.

The institutions repre-

sented are penal facilities, mental centers, homes for

dependent and neglected children, convalescent homes,

tuberculosis hospitals, and homes for the mentally or
physically handicapped.

This information is important,

for generally this population is written off into obli-

vion by Blacks as well as the dominant society.
Chapter

5

,

The African-American Population and

Public Education, will provide information on the condition of the Black population in the American educational
system.

Data collected reveals the percentage of Blacks

enrolled in school, the median level of school completed,
the percentage of school drop-outs, academic achievement

levels and other pertinent information of the educational

experience of Blacks in the public school.
Chapter

6,

The Assessment of Need:

A Reflection

of the Condition, provides a superficial analysis of the

overall condition of the Black population as a result of
the findings reflected in the previous chapters.

In this

chapter, the principal areas of need of the African-

American population are identified.
Chapter

7,

The Development of a Viable Philosophy

of Education for the African-American Population, is the

concluding chapter.

In this chapter, the condition of

Blacks having been previously assessed and the needs
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identified, the various educational philosophies which

have attempted to address the impoverished condition of
the Black population are briefly discussed, after which a

discussion of the viable philosophy of education for the

African-American population is presented in more depth
citing the basic differences in the preceding educational

philosophies and establishing the goals and possible

direction of an adequate education for the African-American population based on their particular needs.
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CHAPTER

2

THE AFRICAN-AMERICAN FAMILY IN THE U.S.

This chapter on the African-American family will

take a comparative look at the general characteristics of

Black and white families within the United States.

Most

of the statistical information which follows has been

gathered from the Statistical Abstract of the United
States

,

1978

.

All other sources of data are indicated in

the reference citations.

All statistics besides those re-

ferring to the white population are assumed to reflect the

African-American population primarily, in spite of the
fact that sometimes the term "non-white" is used as a

category designation.

In 1970,

90

percent of the non-

white population was African-American, so such an assumption simply reflects the overwhelming statistical majority
of the Black population.''"

Historically, the composition of the African-American family has been flexible, adapting in accordance with
the environment and economic circumstances.

Two parent

households, single parent families, extended family rela-

tionships have each served numbers of African-Americans in
a

functional capacity.

However, the statistics below in-

dicate that relative to the white family population, the
56

57

ican— Arne r ican family experiences

a

higher percentage of

divorce, a greater percentage of female headed families

below poverty, and a greater percentage of husband and
wife

family

heads both working.

Further, Black family

heads have less education than white family heads, and in
1975, nearly half of all Black births were without the pre-

sence of a father in the family unit (these children are

generally termed "illegitimate").

In addition,

a

higher

percentage of Black children reside in "broken" homes.
When compared to the white population, the African-

American population marries less, is widowed more, and has
a

higher rate of divorce.

the African-American

In 1970,

population 18 years old and over numbered 15,141,544
persons.

2

Of this total Black population, 31.8 percent

were single, 54.8 percent married, 9.1 percent widowed,
and 4.2 percent divorced.

3

Of the 54.8 percent Black

married population, 81.2 percent were living with spouse,
while 18.8 percent were living without presence of spouse.

4

The white population in 1970 totaled 132,448,330 persons.
Of this population, 24.7 percent was single, 64.4 percent

married, 7.8 percent widowed, and 3.2 percent divorced.

g

Of the white married population, 95.4 percent of those

married were living with spouse, while 4.6 percent were
^
living without presence of spouse.

7

to
The African-American family population compared

percentage of
the white family population has a lower
and wife heads, a greater percentage

households with husband
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of households with other male heeds, end e signif icently

greeter percentege of households with femele heeds.
f emily

trend

This

fewer husbend end wife heeds end more femele

end other mele heeds
1972, the totel

— hes

f emily

53,296,000 femilies.

increesed over the yeers. 3

In

populetion in the United Stetes wes
The Bleck

f emily

populetion numbered

5,157,000; the white femily populetion toteled 47,641,000

femilies.

10

Of the Bleck femily populetion, 63.8 percent

hed husbend end wife heeds, 4.4 percent hed mele heeds with
no wife present, end 31.8 percent hed femele heeds with
no husbend present.

Of the white femily populetion, 88.2

percent hed husbend end wife heeds, 2.3 percent hed mele
heeds with no wife present, end 0.4 percent hed femele heeds

with no husbend present.

11

By 1975 the Bleck femily popule-

tion increesed to 5,498,000 femilies, but only 60.9 percent

hed husbend end wife heeds, while 3.9 percent hed mele heeds
with no wife present, end 35.3 percent hed femele heeds with
no husbend present.

The compereble white popule-

tion in 1975 reported e femily populetion of 49,451,000
femilies.

13

Of these white femilies, 86.9 percent hed hus-

bend end wife heeds, 2.6 percent hed mele heeds with no
wife present, end 10.5 percent hed femele heeds with no

husbend present.

14

Histor icelly

,

more Bleck femilies heve resided in

rethe South then in the North end West, but in ell the

gions, Bleck femilies ere similer in type.

In 1975,

while
2,823,000 Bleck femilies resided in the South,
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2,668,000 were reported living in the North and West. 15
Of those Black families living in the South, 62.8 percent

headed by husband and wife, 3.4 percent were headed
by a male with no wife present, and 33.8 percent were head-

ed by a female with no husband present. 16

The Black family

population of the North and West reported 59.3 percent
headed by husband and wife, and 36.8 percent headed by

a

female with no husband present. 17

Relative to the dominant society Black families receive less education, have less income, have more families

with both parents working, and are

3

times more likely to

be below poverty level than their white counterparts.
1970,

In

the median educational attainment level of black

family heads was 8.9 years; white family heads completed
11.2 years of schooling.

1

In 1977,

the median income

for black families was $9,563, an over two hundred dollar

decrease from median income of the preceding year of
$9,

8 3 8.

19

The white family population, however, in the

same year had a median income of $16,740, which repre-

sented a two hundred dollar increase over the previous

year's median income of $16,539.

20

A sizeable number of Black children in two-parent

households experience both parents being employed.

Of

the Black families headed by two parents, over one-half
of both the husband and wife heads are earners.

In 1976,

of black
of the husband and wife families, 55 percent

earners, while
families reported both husband and wife as

60

percent of the comparable white population had
both hus21
band and wife as earners.
Of the total African-American
48

family population in the United States, in 1976, 27.9
per-

cent of Black families were below poverty level, compared
to 7.1 percent poverty level families of the white popu-

lation.

22

Of the 7,595,000 Black persons below poverty

level in 1976, 50 percent were family related children

under the age of 18 years.

In the same year, out of a

white population of 16,713,000 persons below poverty
level,

years

36

percent were family related children under 18

24

Over half of the Black families maintained by women
are below the' poverty level.

Over two thirds of the chil-

dren in Black female headed families are impoverished.
In 1974,

52.2 percent of the Black families maintained by

women without presence of a spouse were living below the
poverty level.

25

In the same year,

66

percent of children

of Black families maintained by women were below the pov-

erty level.

24.8 percent of white female headed

lies in 1974 were below poverty,

f ami-

while 43 percent of

the white children in female headed families were in poverty.

28

A greater number of Black families in the South are

below the poverty level than Black families in the North
and West, and a higher percentage of impoverished Black

families reside in nonmetropolitan areas.

In 1976,

29.5

oercent of Black families in the South were below poverty

61

level; in the North and West 26.1 percent of all Black

families were of poverty status. 29
cities
19

,

In 1976 in the central

28 percent of Black families were below poverty;

percent of Black families outside of central cities

were of same poverty status, while 34.7 percent of the
Black families in non-metropolitan areas were below the
level of poverty."
On the average the African-American population has

larger families than the white population.

born to Black families generally weigh

The children

less than white

infants and have twice as many low birth weights.

In

1976, there were approximately 600,000 non-white live

births and 2,568,000 white live births.

31

The live birth

rate per every 1,000 African-American women between 15

...

and 44 years of age was 87.6 compared to 62.6 for the

comparable white population.

32

The median birth weight

for all attended live births in 1976 was

ounces; and for white births,

7

pounds,

7
7

pounds,
ounces.

22

6

12.1

percent of the non-white births in 1976 were of low birth

weight (less than

5

pounds,

5

percent of the white infants.

ounces)

as opposed to 6.1

34

The African-American population has a higher rate
of maternal and infant deaths than the white population.
In 1975,

the maternal mortality rate for the non-white

0.1
and white population per 1,000 live births was 0.3 to

respectively.

25

In the same year per 1000 live births,

the infant mortality rate for infants under

1

year was

62

24.2 for non-whites, compared to 14.2 for whites. 36

Nearly half of all children born to the African-

American family in 1975 were born without the presence of
a father in the family unit

termed

"

illigitimate"

)

.

(these children have been

In 1975, children born without

the presence of a father in the family unit represented
48.8 percent of all non-white births and 7.3 percent of

all white live births.

37

A greater percentage of Black children as related to
white reside in family units comprised of various members
of the family other than the two parents

used is "broken homes").

(term generally

57.5 percent of African-

In 1970,

American children under the age of

18 years

lived with

both parents (according to 1978 update, 49.4 percent of
Black children lived with both parents.)

38

2.9 percent

lived with father only, 30.2 percent lived with mother
only, and 9.4 percent lived with neither parent.

39

ml_

The

9.4 percent of Black children not residing with both par-

ents lived with grandparents, 4.8 percent; with brother or
sister, 0.4 percent; with other relative, 2.2 percent;

with nonrelated head, 1.0 percent; and group quarters,
1.0 percent.

40

In 1970,

87.2 percent white children

lived with both parents, 1.8 lived with father only, 8.5

percent lived with mother
neither parent.

41

,

and

2

.

o

percent lived with

The 2.5 percent of the white children

0.8 percent
under 18 years not living with either parent,
with brother
lived with grandparents, 0.1 percent resided

63

and sister, 0.5 percent lived with other
relatives, 0.5 per
cent lived with nonrelated head, and 0.5 percent
resided
in group quarters

(see Figure

1)

42

The composition of the Black family shows a slightly

percentage of extended family membership in household than the white population.

In 1970,

Black households

were comprised of 44.6 percent children of the head, 4.4

grandchildren of the head, 1.0 percent parent of
head, 1.7 percent brother or sister of head, 2.2 percent

other relatives of head.

The remaining percentage of

Black family members were distributed among family heads,
spouses of head, primary and secondary individuals (see

Figure

3)

44
.

In the same year, white households were com-

prised of 39 percent of children of head, 0.9 percent of
grandchildren, 1.2 percent parent of head, 0.2 percent of
son or daughter-in-law of head, 0.1 percent sister or

brother of head, 0.5 percent other relatives of head.

45

The remaining percentage of white family members were dis-

tributed among family heads, spouses of head, and primary
and secondary individuals (see Figure

46
2)

The family, whatever its composition, is the most

vital unit for the sustenance and perpetuation of a
people.

By having knowledge of the existing family struc-

ture and circumstances (i.e., social, economic, and educational) of the African-American population, an educa-

tional design can be tailored to service the particular

needs of the Black learner.

Such data as the number of

64

FIGURE 1
PERCENT OF BLACK AND WHITE CHILDREN RESIDING WITH
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children with working parent (s), the number of children

below the poverty level, the composition of family units,
etc.

,

provide a more extended opportunity for educators to

have meaningful knowledge of the African-American learner.
As a consequence of this type of information, educational

programming for Blacks should become more functional.
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3

POPULATION CHARACTERISTICS OF AFRICAN-AMERICANS
IN THE UNITED STATES

Any understanding of any population group is a pre-

requisite for creating educational programs to benefit
that group.

Knowledge of basic population characteristics

such as total size of the group, its distributions by age
and sex, where it resides, and its migratory patterns are

required for this understanding.
The following statistical information about African-

Americans has been gathered primarily from

(1)

The United

States Census Bureau, Current Population Reports

,

The

Social and Economic Status of the Black Population in the

United States, An Historical Overview, 1790-1978
(

2)

,

and

Statistical Abstract of the United States: 1973

.

Note that the dates of the data may vary due to problems
of availability.

Racial comparisons will be made in order to deter-

mine differences.

The African-American population will

be compared to the white population in the majority of
cases.

However, where data is available concerning the

rapidly growing Hispanic minority population, similar

comparisons with that group will be made.
70

71

More detailed data follow, but in summary,
the data
show that the African-American population is the
largest
racial minority within the United States.

On average,

compared to whites, the Black population is younger and
has a higher ratio of females to males.

Most Blacks still

Southern states, but there are heavy concentrations of Blacks in the North Central and Northeastern
states.

In recent years,

there has been a reversal of

the earlier trend of net Black migration from the South
to other regions, with many Blacks returning to the South.

A heavy majority of Blacks resides in metropolitan areas;
in fact, most Blacks in the United States live in central

cities
In 1975, out of a total United States resident

population of 212.6 million people, approximately 24.4
million, or 11.5 percent, were African-American.^

Figures

for 1977 reveal the relative youth of the African-American

population, compared to the white population.

In that

year, the median age of the African-American group was
24.1 years, compared to a median age of 31.0 years for

whites.

2

37.5 percent of all Blacks were of school age

17 years or younger

— while

only 28.5 percent of all

whites were of school age.^
The sexual distribution of Blacks has also differed

from that of whites.

For the total Black population from

1910 to 1977, there were 90.8 males to every 100 females.

72

for the whites

females

,

there were 95.3 males to every 100

4

Historically, most of the Black population has

resided in the South.

However, from 1920 to 1970, a

number of Blacks left the South for the North and West.

More recently, 1970 to 1975, it appears that fewer Blacks
are migrating at all, and of those that do migrate, most

appear to be migrating back to the South, though some

Blacks are still moving to the Western regions of the

United States. 5

Between 1960 and 1970, there was an

estimated net intercensal migration of 1,380,000 Blacks
from the South, and a net migration of 1,295,000 Blacks to
the North and West.

Then from March 1970 to March 1975,

approximately 302,000 Blacks migrated to the South, while
only 288,000 migrated out of the South.

Thus, the net

£
immigration of Blacks to the South was 14,000 persons.

In the same period, the Northeast had a Black net out-

migration of 64,000 persons, while the North Central
region had a net out-migration of 52,000 persons.

The

Black population in the West showed a net in-migration of
(See Figure 3)-

approximately 102,000 persons.

In 1978,

the Black population distribution by region was 53 per-

cent in the South, 20 percent in the North Central, 18

percent in the Northeast, and

9

percent in the West.

8

Within the United States, the largest number of
Blacks are concentrated in 15 states:

Nine Southern

73

FIGURE

3

INTERREGIONAL MIGRATION PATTERN
OF BLACKS FOR SELECTED YEARS: 1950-1975
Regions
South

North (Northeast

&

North Central)

West

Migration of the Black Population

5

Years old and older

March 1970 to March 1975.
of the Black
The Social and Economic Status
Source
View,
Historical
Population in the U.S. An
9
Table
1790-1978., p. 15, Table 8 p 16
,

.

,
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states

Alabama, Florida, Georgia, Louisiana, Mississippi,

North Carolina, South Carolina, Texas and Virginia;
five

Northern states

Illinois, New York, Michigan, Ohio, and

Pennsylvania; and one Western state

— California.

9

Of the

total Black school-age population of 17 years old and
younger, over three-fourths

these states.

(76.5%)

are distributed among

The largest concentrations of Black school-

age children are in New York with approximately 847,000,

followed by Illinois

(612,000), Texas

(585,000), Califor-

nia (575,000), Georgia (514,000), and Louisiana (486,000)
(see Figure

4).^

The overwhelming majority of the African-American

population resides in metropolitan areas.

In 1978,

of the

total Black resident population, 75 percent lived in metro-

politan areas; 55 percent resided in the central cities,
while 20 percent lived outside of central cities.

The re-

maining 25 percent of the Black population lived in non-

metropolitan areas.

^

67.8 percent of the white popula-

tion lived in metropolitan areas, only 7.2 percentage

points below the Black level.
lived in the central cities.

However, only 27.8 percent
The remaining 32.2 percent

of the whites lived in nonmetropolitan areas.

12

Population distribution of the African-American

population provides necessary information particularly regarding where effective educational programs should be
established.

For Blacks, the allocation of educational

monies and energies should be distributed in accordance
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with the concentration of Black school aged population.

Additional information such as urban or rural populations
inf lusnce the design of a functional educational curricu—
lum.

Other population distribution information provides

a

basis for knowing the learner, which is crucial to curri-

culum development.
Employment of African-Americans
Blacks have generally not fared well in the labor
market.

Their unemployment rate has been much higher

than that of whites, and is particularly high among teen-

Blacks who can find employment are usually in blue-

agers.

collar jobs;

Blacks remain under-represented in white

collar occupations.

Blacks also own a less than propor-

tionate share of the nation's businesses.

13

Perhaps be-

cause of the difficulties of Black men in the labor market, more Black women work, and to a more advanced age,

than do white women.
In 1977,

14

the African-American population experi-

enced the highest rate of unemployment of any racial
group in the nation.

In 1977,

the unemployment rate for

Blacks was 13.9%, compared to 6.2 percent for whites

Figure

5

)

(see

.

Historically, a higher proportion of Blacks than

whites have participated in the labor force, though reBlack
cently the proportions have begun to change, and
to converge.
and white participation patterns have begun

\
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In 1950, out of the total Black population of
14 years old

and over, 55.6 percent were in the civilian labor force,
as opposed to 52.3 percent of the similar white popula-

tion.

1

In 1960,

55.3 percent of the Black population 18

years old and over was in the civilian work force, com17

pared to 53.8 percent of the comparable white population.
In 1970,

56.5 percent of the Black population 16 years old

and over was in the civilian labor force, while 55.8 percent of their white counterparts were working.

1

A higher percentage of Black women participate in
the labor force than do white women, but a lower percentage of Black men participate than do their white counter-

parts.

In 1977,

the participation of Black women exceeded

that of white women in the labor force.

50.5 percent of

the Black women worked, compared with 47.4 percent of the

white women.

The age range of greatest labor force par-

ticipation for Black women was 35 to 44 years with a par-

ticipation rate of 62 percent, compared to

a peak age

range of 20-24 years for white women with a participation
rate of 65 percent.

20

In the same year

(1977)

Black men participated in

the work force less than white men:

Black men's parti-

cipation rate was 69.8 percent, while white men's was
percent.

^

78

The age range of the greatest participation

participafor Black males was 25 to 34 years and their
range of
tion rate was 91 percent, as opposed to an age
participation ^ate
25 to 44 years for white males with a

79

of 96 percent. 22

Black teenage unemployment has been nearly three
times greater than white teenage unemployment.

In 1977,

the annual average of unemployment rates for Black youth

from 16 to 19 years old was 41.1 percent, compared to 15.4

percent for the comparable white population.

22

In a survey conducted by the U.S. Bureau of Labor

Statistics in 1977, both Blacks and whites showed

a

number

of persons willing to work who were not in the labor

force.

24

Of the population not in the labor force, the

Black population showed

higher percentage of persons

a

wanting a job than did the similar white population.

In

the second quarter of 1978, the Black population had

7,372,000 persons not in the labor force.

Of this popu-

lation, 17.3 percent reportedly wanted employment imme-

diately and 82.5 percent did not want a job.

The white

comparable population numbered 51,064,000 persons, of

which 7.8 percent wanted immediate employment and 92.6

percent did not want

According to

a

•

,

a job.

25

survey by the U.S. Department of

Labor in 1978, both Blacks and whites not in the labor
force showed similar reasons for non-participation.

26

wantBoth Blacks and whites gave various reasons for not
ing to work.

Both groups listed school attendance and

of reasons
home responsibilities as high on their lists

for not wanting to seek work.

Specifically, Blacks

not seeking
listed at least five principle reasons for

80

work, in order of importance:

home responsibilities,
a job,

(4)

school attendance,

(2)

belief that they could not get

(3)

ill health and

(1)

(5)

disability.

Whites listed

the same five categories, but reversed the order of the

first two:
dance,

(3)

health, and

(1)

home responsibilities,

school atten-

(2)

belief that they could not get
(5)

disability

a job,

(4)

ill

.

The majority of Black people are employed in blue

collar and service occupations (see Figure 6).

in 1977,

approximately 65 percent of all employed Black workers
were in blue collar and service occupations.

Hispanic

workers also had a rate of blue collar employment of 65
percent, while white workers had a 45 percent rate.

27

The Black population had 32.5 percent of its workers in

white collar occupations, while Hispanics had 31.4 percent and, in similar occupations, whites had 51.7 percent;
2.2 percent of the Black workers were in farm occupations,

compared with 3.4 percent of the Hispanic workers, and
3.1 percent of the white workers.

29

There has been a slight increase in Black-owned

businesses since 1969.

In 1969, there were 163,073 Black-

owned firms throughout the United States.

By 1972, the

number of Black-owned firms increased to 194,986, a 20

percent change from 1969 to 1972."^

In.

1972,

firms represented 2.7 percent of all firms.

Black-owned
Black-

among
owned firms, according to size, are distributed
29.3
"selected services," 35.6 percent, retail trade,

81

FIGURE 6
OCCUPATIONAL STATUS

Black
White

Hispanic

WHITE
COLLAR
OCCUPATIONS

BLUE
COLLAR
OCCUPATIONS

FARM
WORKING
OCCUPATIONS
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P^^cent, transportation and public utilities, 11.5 percent, and construction, 10.5 percent.

The remaining 13.1

percent is dispersed among finance, insurance and real
estate businesses,

8

and wholesale trade,

percent, manufacturing,
percent.

2

4

percent,

32

Over the past decade the number of Black-owned banks
has more than doubled.

In 1960,

owned banks in the nation.

33

banks had been established.

there were eleven Black-

By 1975, an additional 24
In total,

the number of Black-

owned banks in 1975 was 45; 19 in the South, 21 in the
North, and

5

in the West.

3^

The African-American population owns and operates
less farm land presently than it did in the past.

In

1910, Blacks represented approximately 14.5 percent of

all farm operators, and 6.1 percent of all farm owners.

35

By 1969, Black farm operators had diminished to 3.8 per-

cent of the total, while Black farm owners were reduced to
3.5 percent.

35

t.

In order for the African-American population to be-

come self-reliant, the area(s) of subsistence must first
be clearly defined.

Present employment practices, the

rate of unemployment, the reasons for Black non-partici-

pation in the labor force, along with the reality of limited Black owned businesses and the loss of land

source of subsistence)

,

(a

direct

will provide necessary informa

of
tion on the economic considerations in the development
a

functional educational program for Blacks.

83

Income and the Af rican— American Population

Blacks on the average have lower incomes than whites.
In the late 1970’s,

the gap between the races actually wid-

ened, as the median income of Blacks increased less rapidly

than that of whites.

Black female-headed families are

in the worst economic condition among Black and white fam-

lly groupings. 39

Almost one-third of all Black persons

live in poverty. 40

Over one-fourth of all Black families

have incomes below the official poverty line.

4^

Although the African-American population has made
some gains in family income over the past years, these

gains have not been nearly commensurate with the gains of
the white population.

Nearly two-thirds of African-Amer-

ican families still have incomes on the lower economic

level

(lower economic level is less than $11,999, as de-

fined by Jeffries)

42
,

and of that number, over 50 percent

of the families which are headed by females are below the

government-established poverty level.

4 3

The rate of pov-

erty for the African-American population is over three
times that of the white population (see Figure 7).
In 1974,
$7, 808.

45

43

the median income for Black families was

By 1977,

it had increased by slightly more

than 22 percent to $9,563.

During the same time period,

the median family income of the white population increased
by more than 25 percent from $13,356 to $16,740.

46

In

percent
1977, the median income for Black families was 57
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of the median income for white families. 48

The majority of Black families have incomes
on the

lower economic level:

In 1977,

the income of 61 percent

of all Black families was under $12, 000. 48

families,

Of the white

31.8 percent were on the same income level. 48

Of the various regions in which Black families are

stributed

,

the percentage of Black families on a lower

economic level is higher in the South than in the North
and West.

In 1977, the total number of Black families in

the South was 3,067,000.

Of this family population, 62.4

percent were on a lower economic level. 50

The West follow-

ed closely with 60.3 percent of its Black family popula-

tion of approximately 552,000 on the lower economic level. 51
The Northeast, with a Black family population of 1,035,000

had 54.6 percent on the lower economic level.

52

The North

Central region, with 1,152,000 Black families, showed
54.6 percent on a lower economic level.

55

During the years 1953 to 1974, Black families in the
South experienced faster income growth than those in the

North and West.

During these years, the median income of

Black families in the South increased by about 50 percent,

from $3,350 to $6, 730.

54

Their Black counterparts in the

North and West experienced an increase of about 43 percent,

from $6,454 in 1953 to $9,260 in 1974.

From 1974

to 1977, the income of Black families in the South in-

creased from $6,730 to $8,962, while Black families incomes in the North and West also increased from $9,260 to

86

$10,403.

The rate of Black family income increase in

the South has been slightly more rapid than that in the

North and West.
The incomes for families headed by Black or white
males, or by white females exceed that of families headed

by Black women.

In 1977,

the white family population

showed $17,848 as the median income for families headed by

males and $8,799 for families headed by females. 57

The

median income for Black families with a male head during
the same year was $13,443; Black families maintained by

women had a median income of $5,598.

'

Black family heads who have achieved higher levels
of education increase their chances of earning higher in-

comes, but not to the same degree as their white counterparts.

In 1977,

87.2 percent of the Black family heads

with four years of college or more had incomes of $12,000
to $25,000 and over, while 50.6 percent of the Black family heads with four years of high school were in the same

income bracket, as were 28.1 percent of the Black family

heads with eight years of elementary school

59
.

Of the

white family heads with four years of college or more,
90.3 percent had incomes from $12,000 to $25,000 and

over, as did 73.8 percent with four years of high school
.

.

,
and 46 percent with eight years of elementary school.

60

The incidence of poverty for the African-American

population is three times greater than it is for the white
population (see Figure

8)

.

Nearly one-third of all
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African-Americans are below poverty level.

^

In 1977,

24,700,000 persons, or 11.6 percent of the total population,

were below the poverty level.

Of the Black population, 8.3

million, or 29.0 percent, were below the poverty level,

while 16.4 million, or 8.9 percent, of the white population
were below the poverty level.
In 1976,

62

50 percent of all Black persons below the

poverty level were children under 18 years of age, while
36

percent of all white persons below poverty were children.
Over half of the Black families maintained by females

are below poverty.

In 1976, of all Black female-headed

families, 52.2 percent were below poverty, compared to
_

.

.

13.6 percent of all the Black male-headed families.

64

During the same year, 4.9 percent of the white male-headed
families were below poverty level; 24.9 percent of the

white female-headed families were similarly below poverty.
In 1974,

among Black families maintained by women,

66 percent of related persons under 18 years of age

(2,668,000 of a total of 4,062,000)

lived in poverty.

66

4.
^
^
„
41 percent of all Black children were of poverty status.

In the same year,

67

43 percent of the children in white fe-

male-headed families were below poverty level, while 11
percent of all white children were of poverty status.

63

Information concerning the income and occupation
toward
of the African-American population is relevant

identifying areas of skill development in
education.

a

functional

AfricanThe fact that over one-fourth of the

89

American population is below poverty, that over half of
Black female-headed families are below poverty, and that
41 percent of all Black children are in poverty, will affect

the design of immediate educational objectives for survival

and ultimate goals of equality.
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CHAPTER

4

THE AFRICAN-AMERICAN POPULATION IN INSTITUTIONS

All persons not living in households are classified
by the Bureau of Census as living in group quarters or

institutions.

Since many African-Americans are in such

living groups, it seems important to gather information

about them.

This chapter presents data on persons in in-

stitutions, including correctional institutions

— prisons,

reformatories, training schools for juvenile delinquents,

detention homes, and local jails and workhouses

— mental

hospitals and residential treatment centers, tuberculosis
hospitals, chronic disease hospitals, homes for the aged
and dependent, homes for unwed mothers, and homes and

schools for the mentally and physically handicapped.
The percentage of the Black population in institutions exceeds that of the white population.

Within

institutions, the Black population is younger and more

heavily male than the white population.

While Blacks com-

prise only 11.5 percent of America's total population, they
comprise nearly 40 percent of persons in correctional
facilities.

In some states, more than half of all persons

in correctional facilities are Black.

Within the total institutional population, a slightly
95

96

greater percentage of Blacks than whites are in mental
hospitals or residential treatment centers; a lesser percentage
of Blacks are in homes and schools for the mentally handi-

or physically handicapped, and a lesser percentage
of Blacks are in homes for the aged (see Figure

9)

The African-American population has a higher percen-

tage of persons confined to institutions than does the

white population.

In 1970, a total of 2,126,719 persons

were in institutions.

1

Of this total population, 318,991

persons were Black, which number represented 1.4 percent of
the total African-American population in the United States.

2

The 1,785,085 white persons in institutions represented
0.9 percent of the total white population.

2

Males under the age of 50 years constitute most
(55.7 percent)

of the Black institutional population.

In

1970, out of the total Black institutionalized population,

74.9 percent were males and 25.1 percent were females; of

the total white institutionalized population, 48.8 percent

were males, while 51.2 percent were females.

2

In 1970,

the

age distribution of Black persons in institutions was as

follows:

37.8 percent were under 25 years old, 35.7

percent were between 25 years and 49 years, and 25.6 percent were 50 years old and over.

The median age for the

Black institutionalized population was 30.1 years.

The

age distribution of the white population in institutions

was as follows:

17.8 percent were less than 25 years old,
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17.6 percent were between 25 years and 49 years, and 64.6

percent were 50 years old and over.^

The median age of the

white institutionalized population was 66.1 years.

9

The majority, 61.7 percent, of Blacks in institutions

come from urban areas.

^

It is also noteworthy, however,

that the percentage from rural areas is higher among insti-

tutionalized Blacks than among institutionalized whites. 11
In 1970,

38.3 percent of the Blacks in institutions were

from rural areas, while only 30 percent of the whites in

institutions were from rural areas. 12
In the United -States

,

the Black percentage of the

population in correctional facilities was more than triple
the Black percentage of the total population at large.

Over half of all institutionalized Blacks are in correctional facilities.

In 1970, a total of 404,749 persons

were under custody in federal, state, and local correctional institutions.

Of this total population, 160,970

persons, or 39.8 percent of the total correctional inmate

population, were Black; this figure represented 50.5 percent of the total Black population in institutions.

11

The

white population in correctional institutions numbered
233,710 persons, or 57.7 percent of the total correctional

population; this figure of 233,710 represented 13.1 percent
of the total white population in institutions.

14

The sexual breakdowns of Blacks and whites in correc-

tional facilities were similar.

Of Blacks in correctional

99

facilities, 93.3 percent were males and 6.7 percent were
females.

Of the white correctional inmate population,

93.6 percent were males and 6.4 percent were females.

Nearly two-thirds of the Blacks in correctional institutions are under 30 years of age.

In 1970,

60.4

psE’cent of the Black inmate population in prisons,

refor-

matories, local jails and workhouses were under 30 years of
age.

16

Of the white correctional inmate population,

slightly more than half (53.7 percent) were less than

30

years of age. 17

Highly disproportionate percentages of Black persons
have been confined to correctional institutions in a number
of large metropolitan areas.

In 1970,

in the state of

Pennsylvania, 12,715 persons were incarcerated in federal,
state, and local correctional institutions.

The African-

American population represented 8.6 percent of the total
Pennsylvania population.

However, 6,746 persons, or 53

percent of the Pennsylvania correctional population, were
Black, while 5,926, or 46.6 percent, were white.

1

In the

state of New Jersey, the African-American population rep-

resented 10.7 percent of the total population.
a total

Yet, out of

correctional population of 8,872 persons in New

Jersey, 5.715 persons, or 64.1 percent, were Black and
3,129, or 35.3 percent, were white.

1

New York State re-

ported a total correctional population of 23,628 persons.
The African-American population comprised 11.9 percent or

100

the total New York population.

Yet, out of the total state

correctional population, 52 percent of correctional inmates
were Black while 47.1 percent were white. 20

In Illinois,

Blacks represented 12.9 percent of the total population.
The total correctional population in Illinois was 12,181
persons.

Of this total population, 6,792 persons, or 55.8

percent, were Black and 45,326 individuals, or 43.7 percent, were white. 21

In addition,

the states of Maryland,

Delaware, Louisiana, North and South Carolina, Mississippi,

and Virginia, and the District of Columbia each reported

highly disproportionate percentages pf Blacks to whites in

correctional institutions as compared to the percentages of
Blacks to whites residing in those states (see Figure

Slightly more than

2

10).

22

percent of the institutionalized

population are children in homes for dependent and neglected children.

In 1970,

47,594 children, or 2.2 percent

of the total institutional population, were in homes for

dependent and neglected children.
population,

6

23

Of this particular

941 persons were Black, which represented

2.2 percent of the total Black institutional population.

Of the Blacks in homes for dependent or neglected children,
95.7 percent were less than 18 years of age;

59.8 percent

of these children were male and 40.2 percent were female.

The white population in these institutions numbered

j

9,717

white
persons, which represented 2.2 percent of the total

institutional population.

25

25

Of the whites in homes ior
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dependent and neglected children, 69 percent were less than
18 years of age;

55.5 percent of these children were male

and 45.5 percent were female. 27
In the institutionalized population, the percentage

of Blacks, particularly Black males, in mental hospitals

and residential treatment centers slightly exceeds the per-

centage of whites. 2 8

In 1970, the population in mental

institutions and residential centers totaled 433,890
persons.

This figure represented 20.4 percent of the total

institutional population.

Out of the total mental hospital

and residential treatment population, 69,771 persons were

Black and 360,719 were white.

29

Of the total Black insti-

tutional population, 21.9 percent were confined to these

particular institutions; 60.4 percent of this Black population were males and 39.6 percent were females.

2^

Of the

white institutional population, 20.2 percent were reported
in mental hospitals and residential treatment centers;

55.5

percent of this white inmate population were males and 45.5
percent were females.

2

"''

Among institutionalized persons,

a lower

percentage

of Blacks than of whites attend homes and schools for the

mentally handicapped.

In 1970,

the institutional popu-

lation of 201,992 persons in homes and schools for the

mentally handicapped represented 9.5 percent of the total
institutional population.

Of this total population,

on
Black.
179,757 persons were white and 19,937 persons were
i

32

103

Of the total Black institutional population, 6.3 percent

were in homes and schools for the mentally handicapped;
59.4 percent of this particular Black inmate population

were males and

4

0.6 percent were females. 33

Of the total

white institutional population, 10.1 percent were reported
in this type of institution;

55.9 percent of the white

mentally handicapped population were males and 44.1 percent
were females 34
In the institutionalized population, a lower per-

centage of Black persons than white persons are in homes
and schools for the physically handicapped.

In 1970,

homes

and schools for the physically handicapped reported a total

population of 22,739 persons.

This figure represented 1.1

percent of the total institutional population.

Of this

total physically handicapped population in specialized
homes and schools, 3,102 persons were Black, a figure which

represented 1.0 percent of the total Black institutional
population.

Of this particular Black population, 57.6

percent were males and 42.4 percent were females.

36

The

white population reported in homes for the physically
This figure represented 1.1 per-

handicapped was 19,284.

cent of the total white institutionalized population.

37

Of this particular white population, 56 percent were males
and 44 percent were females.
i

38

A slightly higher percentage of Blacks than whites
are in tuberculosis hospitals.

In 1970,

the total

104

institutional population in tuberculosis hospitals was
16,912.

This number represented 0.8 percent of the total

institutional population.

Of the total Black institutional

population, 4,654 persons, or 1.5 percent, were in tuberculosis hospitals.

Of this Black inmate population, 69.9

percent were males and 30.1 percent were females. 40

Of the

total white institutional population, 11,712 persons, or
0.7 percent, were in tuberculosis hospitals.

4

^"

Of the

white population in tuberculosis hospitals, 68.3 percent
were males and 31.7 percent were females. 4 ^

Of the Black

tuberculosis population, 1.0 percent were in private
facilities compared to 6.5 percent of the similar white
population.
A slightly lower percentage of Blacks than whites are

institutionalized in chronic disease hospitals.

In 1970,

67,120 persons, or 3.2 percent of the total institutional

population, were in chronic disease hospitals.
total population, 10,013 persons were Black.

43

Of this

This figure

represented 3.1 percent of the total Black institutional
population.

Of the Black patients in chronic disease

hospitals, 59.5 percent were male and 40.5 percent were
females.

44

Of the white institutional population, 56,319

persons, or 3.2 percent, were reported in chronic disease

hospitals.

Of this particular white population, 55.9
.

percent were male and 44.1 percent were female.

45

The percentage of the Black institutionalized
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population in homes for the aged and dependent is about
one-third the percentage of the white institutionalized
population.

In 1970, a total of 927,514 persons were re-

ported in homes for the aged and dependent.

This figure

was 43.6 percent of the total institutional population.

Of

this total population, there were 42,935 Black persons, or
13.5 percent of the total Black institutional population

.

Of this Black inmate population, 88.5 percent were 50 years

old or over; 31.2 percent were males and 68.8 percent were
females.

47

There were 880,417 white persons, or 49.3

percent of the total white institutional population, in
homes for the aged and dependent.

48

...

Of this white inmate

population, 32.3 percent were males and 67.7 percent were
females

49

As of 1970, the remaining total institutional popu-

lation,

4,209 persons, or about .02 percent of the total

institutional population, were in homes for unwed mothers.
Of this figure, 668 persons were Black and 3,450 were

white.

50

Of the total Black institutional population, 0.2

percent were in homes for unwed mothers
lation,

.

Of this popu-

65.1 percent were females 10 years of age and

and
over, 16.8 percent were females under 10 years of age,

18.1 percent were males

(assumed to be male births).

52

Th

white population in homes for unwed mothers represented
population.
0.21 percent of the total white institutional

females 10
Of this white population, 82.4 percent were
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years old and over, 8.8 percent were females under 10
years, and 8.8 percent were males.
A significant number of African-American people have

been inadequately prepared to deal effectively with this

materially oriented, highly competitive society on
of levels.

a

number

The young of the African-American population

has been particularly affected, with the young Black male

evidencing the most severe repercussions.

The education

system must be held partially responsible for this failure.
The educational process is not only responsible for cog-

nitive skill development and enabling the learner to ac-

commodate to the societal social standards, but it should

decidedly improve the quality of life for those so enlightened.
If the existing educational philosophy does not take

into account the cultural nuances, the aspirations, and

those problems associated with impoverishment and racial

discrimination, then it will necessarily fail the Black
population.

As the statistics from the previous chapters

indicate, the condition of the African-American population
has not been positively affected by the education provided
to date.

Therefore, the development of a more viable

philosophy of education for the African-American population has now become an urgent necessity.

v
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5

EDUCATION AND THE AFRICAN-AMERICAN POPULATION

Although school enrollment and average number of
grades completed among young African-Americans have in-

creased in recent years, Blacks continue to lag behind

whites in terms of literacy rates, academic performance,
and percentage of persons with higher education.

In some

areas, the gap between Blacks and whites has been widening.

The African-American population has a higher percen-

tage of students who drop out of high schools than the

white population does, and although illiteracy is three
times as great in the Black population as in the white

population, the overall enrollment of Blacks in schools has

increased significantly over the past decade (1960 to 1970)
In 1977, the total percentage of high school dropouts among

persons 14 to 24 years old was 11.7 percent.

The rate for

African-Americans was reported at 15,9 percent, and the
rate for white students at 11.1 percent.

2

Among the popu-

lation 14 years old and over in 1969, approximately 509,000

Black persons, or

4

percent of the Black population, were

illiterate, while among the white population approximately
891,000 persons, or

1

percent, were illiterate.

For both

concentrations
the Black and white populations, the highest

110

Ill

of illiteracy could be found in the South and among persons
65 years old and over.

4

The continued belief of the African-American popu-

lation in the institution of education is evidenced by the

increased enrollment of Blacks in the public schools over
the past years.

From 1960 to 1975, the portion of the

African-American population
school increased by

group had only a

4

8

5

to 20 years old enrolled in

percent, while the comparable white

percent increase.^

The greatest in-

crease in Black school enrollment from 1960 to 1970 took

place in the South, from 77 percent in 1960 to 81 percent
in 1970.

g

The North and West showed a

2

percent increase

in Black school enrollment during the same time period,
82

percent in 1960 to 84 percent in 1970.

7

Increased Black school enrollment is the highest
among preprimary and elementary school-aged children.
peak age of school enrollment for Blacks is

7

to

9

The

years of

age
Of the Black population

3

to

4

years of age in 1977,

36.2 percent were enrolled in preprimary school programs
(see Figure 11).

8

In 1977,

school enrollment was from

the peak age range of Black
7

to

9

years of age, with 99.3

percent of that age range enrolled.

9

Black school enroll-

ment remained consistently high up to 17 years of age,
apparent
after which sizeable percentage decreases became
with increases in age.

10
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FIGURE 11
PERCENT PI’ THE POPULATION 3 TO 3 4 YEARS OLD
ENROLLED IN SCHOOL BY RACE, SEX," AND AGE
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United States Department of Health, Education_ and
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The greatest percentage of Black children
enrolled
in public elementary and secondary schools
is in the

Southern region of the United States.

In 1976,

52.2 per-

cent of the Black population enrolled in public
schools

were in the South. 11

In at least six Southern states, more

than one-third of the students enrolled in public schools

were Black. 12

These states were:

Alabama, 33 percent

Black; District of Columbia, 95.1 percent; Georgia, 34.7

percent; Louisiana, 40.3 percent; Mississippi, 48.7 percent; and South Carolina, 41.3 percent. 13
In 1976, the total Black population enrolled in public elementary and secondary schools numbered 6,773,690.

The states with the greatest concentrations of Black

children in the schools were New York with 570,015,
Illinois with 435,373, California with 431,367, and Texas

with 429,937 (see Figure

14
12)

-

Early childhood educational programming is affected
by the number of parents, particularly mothers, who work

and require educational services for their young.

Over

half of Black mothers are in the labor force, and slightly

more than half of all children enrolled in preprimary
In 1977, of mothers with children of

schools are Black.

preprimary age

(3

to

5

years)

,

59.4 percent of the Black

mothers and 52.3 percent of the white mothers were in the
labor force.

15

In 1977,

preprimary children.

there were approximately 9,249,000

Of this young population, 49.5

FIGURE 12
ENROLLMENT IN PUBLIC ELEMENTARY AND SECONDARY SCHOOLS
BY RACE OR ETHNICITY AND BY STATE:
FALL 1976
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percent were enrolled in preprimary schools.

^

In this

preprimary school population, 50.9 percent were Black and
49

percent of the children were white. 17
From 1960 to 1977, the African-American population

showed an appreciable increase in the median number of
years of school completed.

However, the median number of

school years completed by Blacks still lags behind the

median number completed by whites.

In 1960, of the popu-

lation at least 25 years old, over three-fourths, 79.9

percent of the Black population had not graduated from high
school.

18

20.1 percent of the Black population 25 years

old and over had completed four years of high school or
more.

19

The median number of school years completed by

Blacks 25 years and over was 8.0 years. 2 0

In the same

year, a little over half (58.9 percent) of the white popu-

lation at least 25 years old had not graduated from high
school, while 41.1 percent had completed four years of high

school or more, and the median number of school years com-

pleted was 12.2 years.

2

By 1977, of the population 25

years and over, the number of Black persons who had not

graduated from high school had decreased by 25 percent,
from 79.9 percent in 1960 to 54.5 percent in 1977.

22

The

number of Black persons at least 25 years old with four
years of high school or more increased to 45.5 percent,

while the median number of school years completed rose to
11.4 years.

23

The white population at least 25 years old
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showed similar changes in years of education.

In 1977,

35.1 percent of the white population had not graduated from

high school, down from 58.9 percent in 1960; 64.9 percent
had completed four or more years of high school, and the

median for school years completed was 12.4 years. 24

Although more Blacks have enrolled in public elementary and secondary schools, the issue of academic per-

formance is still one of principal concern.

The Black

population has had relatively less academic success than
both the white and Hispanic populations.

In 1970, 21.1

percent of the Black school-enrolled population

14

to 17

years old were two or more years below the modal grade
level

m

while

,

9

.

0

percent of their white counterparts were

the same situation.

25

From 1972 to 1975, the National

Assessment of Educational Progress (NAEP) provided summary
data on the academic achievement of African-Americans, Hispanics

and Caucasians in certain educational subjects.

,

The differences in the national mean scores of children
from

9

to 17 years old

matics, and reading

— in

— showed

the areas of science, mathethe Black population performing

at lower levels than both the Hispanic and white populations. 26

In particular, when reading was

tested in 1971, white students scored 74.38 mean percent
correct, and improved in 1975 to 74.80 mean percent correct.
The Black population in 1971 scored 55.21 mean percent correct, and slightly improved to 55.43 mean percent correct
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in 1975.

27'

Over the past 17 years, the African-American population has made a substantial increase in the number of

persons completing four years of college or more; yet, in
spite of this increase, it is still true that the percentage of whites completing four or more years of college is

more than double the percentage of Blacks.

In 1977,

7.2

percent of the African-American population 25 years and
over had completed four years or more of college, compared
to 16.1 percent of the comparable white population.

28

From

1970 to 1977, the Black population showed a 2.7 percent in-

crease in the number of persons 25 years old and over who
had completed four years of college or more, while for the

comparable white population the increase was
during the same time period.

9

.

5

percent

29

As W.E.B. DuBois once suggested in his theory of the

"Talented Tenth," the development of a highly educated
cadre of Blacks would provide learned leadership for the
However, the number of Blacks earning

Black population.

higher educational degrees is small.

From 19/5 to 19/6,

the African-American population earned 123,943 higher

education degrees.

3

*^

This figure represented 0.5 percent

of the total Black population.

33-

During the same period,

dethe white population earned 1,556,671 higher education

the total
grees, a number which represented 8.4 percent of

white population.

32

Of those persons earning higher
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education degrees from 1975 to 1976, both the Black and

white populations showed a greater number of people earning
Bachelor's degrees, with the number of persons earning
Associate, Master's, medical, law, and Ph.D. or Ed.D. degrees decreasing in number, respectively.

33

Although the African-American population has increased its school enrollment and its high school completion, its members are still faced with disproportionate

unemployment.

Only those Blacks who graduate from college

show an unemployment rate below the national average.
1976,

In

23.6 percent of the Black high school graduates

between 16 and 24 years of age in the labor force were

without employment, as opposed to 10.1 percent of the comparable Hispanic population and 10.8 percent of the comAmong Black college graduates,

parable white population.
on the other hand,

3.6 percent of those in the labor force

were without employment, compared to 7.1 percent of the
similar white population.

35

(This information is not

available for Hispanic population.)
In spite of laws which require desegregation and

programs which are supposed to implement it, approximately
two— thirds of all the African-American public school stu

dents attend predominantly 31ack schools.

Although the

Black population attending predominantly minority and
from
racially isolated schools has decreased in the South
it has
62.1 percent in 1970 to 55.6 percent in 1974,
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increased in the Northeast from 78.1 percent in 1970
to
81 percent in 1974. 36

Historically

,

predominantly Black higher education

institutions have been responsible for a significant number
of college-educated Blacks.

However, Black educational

institutions of higher learning are insufficient for the

educational demands of Black students, many of whom are

unable to attend predominantly white colleges and universities based on insufficient finances, or lack of com-

petitive preparation or in some cases racial discrimination.

Since the early 1900s, few new institutions of higher

education have been established to serve the Black popu-

From 1830 to 1969, a total of 107 Black colleges

lation.

and universities were founded throughout the United
States.

37

One hundred of these institutions of higher

education are in the South; the other seven are located in
the North and West.

3P

From 1900 to 1975, one Black higher

education institution was established in the North and

West and 15 were founded in the South.

39

In 1976,

approximately 36 percent of the Black student population
enrolled in institutions of higher education attended one
.

.

of these Black colleges or universities.

40

Although the vast majority of the African-American
population is enrolled in predominantly minority or racially
isolated public schools, the overwhelming majority of

t
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administrators, classroom teachers, and other staff members
are white.

In 1975,

93 percent of all the persons employed

in public schools were white, while 4.7 percent were

African-American. 41

Over three-fourths of the public

school administrators, officials, principals, and assistant

principals were white males; white males also comprised over
half (54.1 percent) of the secondary classroom teachers.

4^

Females represented the higher percentage of elementary

classroom teachers (83.2 percent) and dominated other
school staff positions (67.9 percent), such as other pro-

fessional staff members, clerical staff, teacher aides and
service workers.

43

The largest number of Blacks employed

in the public schools were elementary classroom teachers;

they represented 10.2 percent of all elementary teachers.

44

The education of the African-American population in
the public school system is not adequate toward the posi-

tive transformation of the Black condition.

There are

large numbers of African-American children who are of pre-

school and elementary school age where quality and

appropriate education are of utmost importance toward the

encouragement of

a confident,

optimistic attitude and the

development of an intelligent, well-adjusted individual.
Greater numbers of Blacks are enrolling in school;
however, the poor academic performance of Blacks indicates
of eduthe inappropriate nature of the existing process

cation for the African-American learner.

For those Blacks
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who do complete high school, the prospect of employment is
still pessimistic.

Inadequate educational preparation con-

tributes to low employment opportunities.
The fact that the African-American population possesses certain cultural differences has been perceived by

many white educators as cultural deprivation, and the Black
needs related to cultural differences have been ignored.

The fact that the overwhelming majority of administrators,
teachers and other pulbic school personnel are white with

different cultural attributes does affect the quality of
instruction received by the African-American population.
The public educational system, in order to ade-

quately serve the needs of the African-American population,

must be reevaluated and redesigned to facilitate the
educational growth of the Black learner based on the

reality of his condition.
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CHAPTER

6

AN ASSESSMENT OF NEEDS:

A REFLECTION OF A CONDITION

Historically

,

the majority of the African-American

population has resided in the Southern region of the United
States.

From 1830 to 1920, over 80 percent of the African-

American population was concentrated in the South.

From

1920 to 1970, the South experienced an out-migration of

over five million Blacks.

The majority of Blacks leaving

the South moved to large metropolitan areas in the North; a

lesser percent settled in similar areas in the West.
The reason for the large out-migration of the Southern Black population to the large metropolitan areas of the

North was the attraction of industry, and the possibility
of greater and better employment and educational oppor-

tunities.

Central cities, being the seat of most industry,

attracted over half the Black population.

Yet the high

unemployment and low median incomes which Blacks experienced, particularly in metropolitan areas of the North,

have been instrumental to the disruption of the Black
family and the increased occurrence of antisocial behavior
The disillusionment experienced by Blacks in the

North have contributed to the more recent changing trend in
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(
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the migratory patterns of the African-American
population.

From 1970 to 1975, the North had
of 116,000 persons.

a

Black net out-migration

During that period, 14,000 Blacks mi-

grated to the South, while 102,000 Blacks migrated to the
West

Significant numbers of Blacks have been attracted to
the West.

The appearance of a more liberal social atmos-

phere, joined with the reality of a milder physical climate

and the lack of visual ghetto impoverishment relative to
the North, has appealed to many of the Black dissatisfied

and restless.

However, the majority of the African-

American population remains in the South, and it appears
that a number of Blacks are returning to further increase
the Southern Black majority.

Blacks who have migrated back to the South have come

because of many factors, among which are previous family
ties,

improved educational and social opportunities in the

South as Southern policies toward Blacks have changed,

a

more slowly paced life-style, increased opportunities for
political involvement due to the larger concentration of
Blacks in the area, and the attraction of a more favorable

climate
Some changes have taken place in the South which may
be interpreted as progress.

From 1960 to 1970, the

greatest Black school enrollment in the nation was in the
South, and the South has experienced a relatively greater
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decrease in the number of Blacks attending predominantly
racially isolated schools than have the North and West.
Also, Black families in the South have been experiencing
a faster income growth than their Black counterparts in the

North and West.
Yet this apparent progress of Southern Blacks does
not change the fact that their rate of unemployment is as

great and their incomes are as insufficient as those of the

Black population in the North and West.
The lack of gainful employment is considered to be
one of the most urgent problems confronting the African-

American population throughout the nation.

Lack of gainful

employment has been largely responsible for the disruption
of the Black family, has encouraged increased crime and

juvenile delinquency, and has been highly contributory to
the development of mental and physical problems of persons

thus impoverished.

Of the various programs and policies

suggested by the government to improve the condition of the

African-American population, Vernon Jordan, President of
the National Urban League,

stated that "the most urgent of

those policies is full employment."

Nearly two-thirds of

all African-American families are on the lower economic

level

;

nearly one— third of all families below the poverty

line are Black, and the rate of poverty for African-

Americans is three times that of the white population.

African-American population has been experiencing,

The
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relatively, the highest rate of unemployment of any racial

group in the nation, with Black teenage unemployment nearly
three times higher than white teenage unemployment.

Nearly two-thirds of the African-American population
are in blue-collar and service occupations.

However, due to the recession and the high demand for
jobs, members of the dominant white population, coupled

with the influx of foreign workers and the practice of
racial discrimination, the blue-collar and service occu-

pations are being usurped, with resulting Black unemployment.

Unemployment and low incomes have contributed to the

development of certain physical and mental health problems
in the Black population.

Communicable diseases such as

tuberculosis, measles, mumps, and venereal disease have a

higher incidence among the lower socioeconomic population
in general, and therefore among the Blacks who are in that

population.

Overcrowding and inadequate housing, both

directly related to lower economic levels, may be highly
contributory to the transference of such diseases.

In

addition, the poor dietary habits prevalent among low in-

come families lead to an increase in birth defects, re-

tarded growth, low cognitive development, hyperactivity,

hypertension and other diet-related illnesses.

The low

birth weight associated with inadequate diet is found twice
as often among Black newborn than white newborn;

among the
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Black population, infant and maternal mortality are approximately twice what they are among the white population.
The number of Blacks confined to correctional insti-

tutions and mental hospitals and residential treatment
centers account for nearly three-fourths of the Black in-

stitutionalized population.

In 1970,

50.5 percent of the

Black population in institutions were confined to some form
of correctional facility.

The overwhelming majority of

Black inmates in these facilities are males under 30 years
of age.

The Black population in mental hospitals and

residential treatment centers represented 21.9 percent or

nearly one-fourth of the institutionalized Black population;
over 60 percent of this particular population were males,

with Black females accounting for less than

40 percent.

Impoverished conditions may foster feelings of inadequacy
and insecurity which may manifest themselves in self-

destructive or other antisocial behavior.

Drug addiction,

child abuse, homosexuality, suicide, schizophrenia, and
various psychiatric and psychosocial disorders which cause

institutionalization may be directly or indirectly attributable to the emotional consequences of an impoverished
state
The poor economic condition of the Black population
has been one of the principal factors in the undermining of

the Black family structure.

The intense social and economic

pressures which result from inadequate employment and

income have contributed to the disruption of the Black
family.

The African-American population is marrying less,

and of those that marry

separation and divorce.

,

greater numbers are experiencing
Broken homes and single-parent

families are increasing; many of the single-parent families are headed by females of which over half have incomes

below poverty level.

Approximately half of all Black

children do not reside with both parents.

Over 40 percent

of all Black children live in homes which are below the

government's poverty level.

Marriage

,

the basis of the family structure, has

become a disrupted institution within the African-American
population.

As a direct result, Black children are being

deprived of vital images and crucial relationships.

In

families where concerned adults are absent from home, Black

children are deprived of the vital, images which can provide
role models

,

and of the crucial relationships with parents

and/or other caring adults which can provide the necessary

guidance and instruction for child development.

The lack

of such images and relationships causes a tremendous void
in the life of the child, and often results in role con-

fusion and/or antisocial behavior.

Without adequate supervision, Black children often
become involved in unpleasant, unhealthy, or even dangerous
situations.

When concerned adult supervision and guidance

are lacking, an inordinate emphasis is placed on peer group
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relationships.

The impoverished condition of Black chil-

dren, coupled with the absence of crucial family relation-

ships

has led Black children to selective peer group

/

membership.

These groups serve as surrogate families.

If

their activities are positive, they may contribute to the
child's development, but if the group activities are

negative, as in many street gangs, the child becomes in-

volved in "antisocial" behavior.

Considering the facts of unemployment and under-

employment of the Black population, the disruption of the
family structure, and the high involvement of Black youth
in antisocial activities,

it becomes evident that education

is of particular importance, especially since Black people,

in an attempt to upgrade their condition, have historically

sought educational achievement.

As previously noted, from

1960 to 1975, the school enrollment for the African-

American population

5

percent, compared to a

population.

to 20 years of age increased by
4

8

percent increase for the white

The number of Blacks completing high school

also increased.

In 1960,

less than one-fourth, 20.1

percent, of the Black population 25 years old and over com-

pleted high school; by 1977, nearly half, 46.5 percent, of
the Black population 25 years old and over completed high

school.

Similarly, the number of Blacks completing four

years of college or more has also increased.
than

5

In 1970,

percent of the African-American population

less

years
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old and over completed four years of college; by 1977, this

population had increased by 2.7 percent.
tively high percentage of Black children
age attend preprimary programs.

Also, a rela3

to

4

years of

Of the total number of

children enrolled in preprimary school, over half, 50.9
percent, are African-American.

Although the percentage of Blacks completing high
school and college has shown some growth, this percentage
still represents less than half the percentage found in

comparable white populations.

It is difficult for the

majority of the Black population who complete high school
to continue on to college, either because of inadequate

educational preparation or guidance for college work or
because of insufficient finances to defray college costs.
As a consequence, less than 12 percent of the total

African-American population have earned higher degrees.
The academic achievement level of the majority of the

Black population in public schools is below the expected

standard or norm.

Nearly one-fourth of the Black school-

enrolled population 14 to 17 years old are two or more
years below the modal grade level.

In national tests,

particularly in the areas of reading, math, and science,
the Black population scored relatively lower than both the

white and Hispanic populations in each area.

Cultural

differences of the African-American population have not
by the
been appreciated; in fact, they have been ignored
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educational system.

As a result, the cultural model of the

dominant white society has been established as the basis
instruction and evaluation.

This aspect of mono-

cultural domination in education has worked to the detri-

ment of the African-American learner.

Donald

and Alphonso G. Washington, in their article,

H.

Henderson

"Cultural

Differences and the Education of Black Children: An Al-

ternative Model for Program Development," expressed a
similar belief in the educational unacceptance of Black

cultural differences and its ineffectiveness to meet the

needs of Blacks by stating:
The experiences through which the Black child develops
his sense of self, his social orientation and his world
view are provided by institutions (such as family,
religion) whose characters, structures, and functions
are very often unique to the Black community.
The
school, on the other hand, reflects the culture of the
wider society and is often unaccommodative to the
Indeed, not
culturally different Black youngsters.
only are these cultural differences not appreciated,
they are characterized as intellectual and social
In effect, many school practices
deficiencies. ...
are inappropriate for treating the educational needs of

Black youngsters.
The fact that the public school curriculum, materials,

evaluation processes and standardized tests are primarily
reflective of and geared towards middle-class standards and
values of the dominant white society have served as

a

major

deterrent to the successful academic performance of the

Black population.

A different, more sensitive, creative

and relevant approach to the education of the African-

American learner is a necessity.
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In summary,

it becomes clearly apparent from ob-

serving the previously mentioned parameters of the
African-

American population that the positive transformation of
the
Black condition is based upon four particular areas of
need:
(3)

(1)

gainful employment,

ample funding for program

assessments, and

(4)

(2)

adequate health care,

development and annual

the provision of a functional education.

Adequate health care and funding considerations,

although vital aspects of Black transformation, are areas

which must be further researched and evaluated in another
study.

However, since education has been defined as that

source which improves the quality of life for the members
of a society, the provision of adequate education becomes
a focal point toward fostering change.

Unless education is

functional, members of the society become ill-prepared,

dysfunctional, frustrated individuals.

Due to a unique

set of needs, education for the African-American population

must change.

A prerequisite to the provision of

a

func-

tional education for the Black population is the development
of an educational philosophy reflective of the African-

American condition.

In the subsequent chapter,

philosophy will be presented.

such a
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FOOTNOTE

Donald H. Henderson and Alphonso G. Washington,
"Cultural Differences and the Education of Black Children:
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CHAPTER

7

THE DEVELOPMENT OF A VIABLE PHILOSOPHY OF EDUCATION

FOR THE AFRICAN-AMERICAN POPULATION
A philosophy of education should provide an ideological framework by which education can be made functional
for the learners involved.

cational Philosophy:

Bette Burres Youngs, in "Edu-

Why and for Whom," suggested that

educational philosophy should
illuminate our understanding of education. If it
.
.
.
is of any value at all, it is to provide a basis for
decisions and actions and must be used to justify whatever those decisions or actions are, relative to any
given situation in the system.
The statistics presented in Chapters

2

through

and

5,

the conclusions presented in Chapter 6, all establish the

fact that the general condition of the African-American

population today is not good.

Their quality of life is not

improving, and, in fact, many Black Americans must face

basic problems of survival.

This researcher believes that the educational system
in America has not prepared, and still does not prepare,

the African-American population to function confidently and

effectively in this highly competitive society.

The

historical facts that Blacks are of- African descent and
that they were brought to this country as slaves, and the
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ever-present fact that their very "badge of color" makes it
impossible for Blacks to assimilate into American society

completely and therefore escape the negative stereotypes
which have been associated with blackness should have been
considered when educational programs for Blacks were developed.

But the providers of American education have

systematically ignored the cultural differences and the
social and economic needs of the African-American population.

Educators have not addressed the particular needs of Blacks,
and as a result, Blacks have not been provided with the

knowledge and skills necessary for
America.

a

successful life in

Therefore, a functional education philosophy for

African-Americans must consider the needs of the Black

population before decisions are made and plans of action
are designed.

Inadequate education has resulted in insufficient
skill preparation, which in turn has affected the ability
of Blacks to acquire gainful employment;

lack of adequate

income and materials needed for life has affected family
stability, and the combination of inadequate income and
lack of family support has been manifested by many Blacks
in the form of "antisocial" behavior and/or mental and

physical problems which have often, in turn, resulted in
some form of institutional confinement.

quality of
The purpose of education is to improve the

population has not
life; yet, most o f the African-American
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experienced this qualitative difference.

There have been

numerous "innovative" educational programs established,
supposedly to remedy this situation of inadequate education
for Blacks, but none has met with significant success.

Following the racial rebellion and civil rights'
protests of the sixties, programs to provide equal edu-

gained much momentum.

The United States government

formed commissions and committees to study the problem
areas of Blacks, and education was found to be one of them.
In a report given by the Select Committee on Equal Edu-

cational Opportunity (1974)

,

the inequalities of educational

opportunities for Blacks and whites were described in this
manner:
It is the promise of fairness, of equal opportunity,
which is at stake in the findings of our Select Committee.
As we point out, there is much that is impressive and even remarkable about the American system
of public education and what it has done, and it is
going to provide better opportunities for millions of
Americans.
But the plain fact is that full educational
opportunities so fundamental to success in American
life are denied to millions of American children who
are bom poor or nonwhite (p. vii). 2

—

—

The overt dissatisfaction of the African-American

population prompted the development of two fundamental
approaches to resolving the problem of inadequate education
for Blacks.

The first and still most prevalent approach

educates Blacks to preserve the status quo.

The second

approach, which is gaining ground, encourages the education
of Blacks based on their own self-interests.

Educating Blacks to accept the status quo means that
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the curriculum, materials, teacher attitudes, and evaluation

procedures are based on the middle-class standards of the
dominant white society in America.

Programs reflecting

this approach view the learning differences of the Black

population as evidence that Blacks are culturally or

physiologically deficient.

These educational programs are

thus designed to correct these "deficits" so that Blacks

will be provided with an education which is equal to white
and which will ultimately provide Blacks with equal em-

ployment opportunities.

Compensatory education,

a

well-known example of

"deficit" education, can be defined as the pedagogical

attempt to compensate for the damage done by the "background, functioning, and current experiences of children
from economically deprived, culturally isolated, and/or
-

ethnically separated families."'*

This process of compen-

satory education has been applied from preschool to high
school.

Through compensatory education, it was the belief

of many educators that quality education for Blacks could
be attained with the use of compensating concepts, courses

and materials without necessitating racial balances

throughout the public school systems.

Much money has been

spent in support of this program, and expectations have

been great, but the success of compensatory education has

been minimal.

In "Compensatory Education in the Equal-

ization of Educational Opportunity," Edmund W. Gordon and
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Adelaide Jablonski suggested that the "prime criterion of
success or failure of these programs (compensatory eduis academic achievement." 4

cation)

Gordon and Jablonski

discussed the evaluation of Head Start, the largest compensatory education program, and went on to question the
success of compensatory education by stating:

When compared to children not served by Head Start, the
children in the program tended to show better progress.
(Yet) Although the dominant trend was in the direction
of improved performance, there were many instances in
which Head Start children showed no significant differences in scores from children not served by Head
Start.

Evaluating the overall impact of compensatory education, the American Institute for Research found that only
3

percent of the programs could be considered successful.

£

Such a low success rate suggests that compensatory edu-

cation has failed to address the needs of the Black population.

Gordon and Jablonski, Edward Nyquist, the Superintendent of Schools in New Jersey

,

and other educators

have all expressed the belief that quality-integrated

education surpasses the compensatory educational programs
in
of the Black majority schools of the Black communities

raising the skill level of Black students.

7

Although quality-integrated education, like comthe status
pensatory education, educated Blacks to accept
and
integration required the intermingling of Black
quo,

facilities.
white students in the same educational

Racial
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integration of public schools has had its difficulties.
The practice of defacto segregation has been principally

responsible for the present segregation of the public
schools.

The schools of Black communities are pre-

dominantly Black, as the schools in white suburbs are predominantly white.

To achieve a racial balance and to

provide the better quality education which is assumed to

accompany that balance, schools have been desegregated in
a process that has usually required the busing of students,

primarily Black children to white schools.
The process of desegregation has met with much

opposition and controversy.

Racial hostility, primarily

reflective of the attitudes of the white population, has
impeded busing progress.

Yet, Thomas Mahan (1968),

in

"The Busing of Students for Equal Opportunities," still

could state that the "learning style" of the Black ghetto

child could be improved by busing the Black child so that
Referring to the academic

he could attend white schools.

benefits, as opposed to the aspects of racial integration
in white schools, Mahan said:

Clearly there is no magic in sitting next to a white
child that suddenly transforms the non-white child into
Rather the assumptions have to do
a better student.
with the "style of learning" which does not generally
facilitate school success.
.

.

.

Mahan stated further that the ghetto "style of learning" is

reinforced by the homogeneity of ghetto schools.

Mahan

contended that through desegregation the majority white
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student could serve as a model for the Black students,
and
the Black students also could have better
interaction with

teacher

.

If the white student and the teacher were

accepting and supportive of the Black student, Mahan believed that the "style of learning" of Blacks could be

favorably influenced. q

Whatever the arguments for or against desegregation
or

the integration of public schools, combining Blacks

and whites in the classroom has not been effective in

raising Black education levels.

John H. Fischer, President

of Teachers College, Columbia University, speaking of the

difficulties of school desegregation and integration, observed:

Attendance area boundaries have been redrawn; new
schools have been built in border areas; parents have
been permitted, even encouraged, to choose more desirable schools for their children; pupils from crowded
slum schools have been bused to outlying schools; Negro
and white schools have been paired and their student
bodies merged; but in few cases have the results been
wholly satisfactory
Based on this fact, Fischer offered

a

for the integration of urban schools.

counter suggestion
In "School Parks for

Equal Opportunities," he outlined an educational plan which

would assemble several thousand ghetto children and

a

larger number of white children from middle-class backgrounds in a group of schools on

a

single campus.

These

educational centers would be known as school parks, and they

would be established to "cultivate racial integration as
an element of good education."

To be sure,

large sums of
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money and great commitment would be required to establish
such school parks.

Fischer admitted that although the

school park would not be the total answer to equality of

education for Blacks or whites, some solution must be found.
Neither integration, desegregation nor the prospect
of "school parks" has provided the African-American popu-

lation with an adequate education.

Responses to racial

integration have not been highly favorable.

Numerous

factions and individuals have come to question the value of

forcing Blacks and whites to share the classroom.

James A.

Banks, in "The Destruction of Black Schools: An American

Tragedy," expresses a viewpoint held by a number of con-

cerned Blacks.

He states that the closing of Black schools

in response to desegregation has disrupted and disgruntled
a

number of members of the Black community and, further,

that this closing is an infringement by the white establish-

ment on the cultural distinctness of the African-American
population.

Banks stresses the -need to maintain Black

community schools and notes the disruptive effect of desegregation, stating:
At a time in our history when Blacks desperately need
to develop group cohesion, pride, political power, and
institutions which they control, their schools (which
should be the primary places where these attitudes and
skills are developed) are being systematically destroyed by the White Power Structure 12
.

Banks goes on to say that if America is, in fact, committed
to an open society,

then the legitimacy of each culture in

with
America should be respected and power should be shared

144

excluded and oppressed people.
This dissatisfaction and disillusionment has led many

Blacks to support the second approach to Black education:

educating for 31ack self-interest.

In this educational

program, the curriculum, materials, teachers' attitudes,

evaluation procedures and the educational philosophy
directly reflect the interests, needs, and aspirations of
the African-American population.

The programs are based on

cultural relevance and improved methods of facilitating
knowledge, particularly in the areas of mathematics,

economics, reading, language, and science.

The programs

are also designed to increase cultural cohesiveness.
Jon Wagner, in "Education and Black Education: Some

Remarks on Cultural Relevance," has described the com-

ponents of new schools for Blacks and has observed that:
Out of the last decade's criticism of existing schools
as 'archaic,' 'overcrowded,' 'unresponsive' have come
contemporary,
ideals of what new schools should be:
flexible,
controlled,
community
responsive to students,
^-3
relevant.
respectful of individuals, and culturally

Wagner states further that the culture of the African-

American population, like that of the white population,
reflects special interests.

He suggests that Black cul-

ture is no less valid than white culture and that while

providing Black history courses, Black studies' programs
or token Black illustrations in standard educational

materials are all necessary, none is sufficient to improve
education for the Black population.

Functional education
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for Blacks needs to be rooted in a different cultural
con-

text.

It is this aspect of Black/white cultural divergence

which separates the education of Blacks to fit the status
quo from the education of Blacks in their own self-

interests
In.

.

"Cultural Differences and the Education of Black

Children: An Alternative Model for Program Development,"

authors Donald Henderson and Alphonso Washington suggest
that one of the primary reasons for the lack of success of

present educational programs for the Black population is
the inability (and unwillingness)

of educational planners

and providers to accept the fact that Black children are

culturally different from white children.

Discussing the

cultural differences of the Black population, Henderson
and Washington state that:
The case for Black culture must begin with slavery in
Contrary to earlier conclusions,
the United States.
African cultural and social heritage had a profound
and induring impact upon the life-styles and institutions and ideational systems developed by American
Thus, the basis upon which the conBlacks.
Black subculture rests is its
World
temporary New
African roots.
.

.

.

As Woodson pointed out, education,

in order to be

most effective, should facilitate growth from
familiarity

15
.

a

point of

The very low success rate of the

status quo programs suggests that failure to use Black

culture as a point of departure for an educational program
will result in failure to provide adequate education for
Blacks.

Chester Davis, in "Approaches to Black Education,
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notes the indifference of educational programs to the culture of Black people and the subsequent failure of these

programs, saying:
The major problems with the educational schemes of
white educationists in regards to Black children (and
the reason for their failure) is that they all proceed
from assumption of almost total pathology in Black
communities. They assume that there is nothing educationally viable in these communities, and therefore
Black children must be educated 'out of their backgrounds' of 'cultural deprivation,' etc.^-6

Davis goes on to state that education in the interests of

Blacks should "be fashioned by people who know the children

and the community

.

He advocates using the Black community

as the core of the educational process for Blacks,

and he

further states that for Black people the question of quality

education is not "integration" vs. "segregation," but control

.

The group which controls the education of the

African-American population will determine how effective
that education will be for Blacks.

The present public edu-

cational programs and policies have not provided equal

education for the African-American.

That fact is they have

perpetuated the miseducation of Blacks which has historically hindered the cultural, cognitive, and physical

growth of the African-American population.
in
The education of the African-American learner,

cultural
order to be functional, must incorporate the
the particular
nuances of the Black population and address

condition of the
needs and concerns reflected in the
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African-American population.

Other cultures in this society

may possess similar needs and cultural considerations; in
that regard, what the writer recommends for the educational

improvement of the African-American population may, in some
cases, be equally applicable to those cultures.

However,

as previously stated, due to the nature of this study,

the

educational recommendations made are reflective of the

African-American population.
The educational systems offered to the Black popu-

lation have either been paternalistic or isolationist, and

neither approaches have served the masses of Blacks adequately.. Education must be based on equality.

The

culture, needs, and concerns of the African-American race

must be recognized as commensurate to the culture, needs,
and concerns of the dominant Euro-American population.

Cultural relevance is of crucial concern when de-

veloping a functional education for Blacks.

The African-

American population, having originated in Africa and having
been forcibly transposed to America, reflect

a

synthesis of

the two cultures in a distinctive culture within the United

States.

Donald Henderson and Alphonso Washington, re-

ferring to the mixture of cultures and the formation of a

distinctive African-American culture, have said:
The roots of this culture [African-American] are imIts form has been
bedded in its African heritage.
altered by the experiences of Blacks in America. It
inis a polyglot of African, European, and American
It has similarities to the majority culfluences.
tural system but also has differences that are uniquely
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function of the Black community.
There are a number of African-Americans who share the

historical background of African origin and American en-

slavement with the masses of Blacks in America; however,
due to certain circumstances and/or attitudes, they do not

reflect the cultural attributes of the majority of the

African-American population.

Beyond that, most Blacks

exhibit vestiges of African culture in their music, dance,
song,

religious practices, langugage

life-styles.

19

Robert

F.

,

belief systems and

Thompson, demonstrating the

parallels of African-American expressions of art with

African life-style in his African Art in Motion

,

cited by

Henderson and Washington, has said that:
'Swing' in music, 'coolness' in aspect, 'getting down'
in dance, and 'call and response' in song are not only
important and pervasive features of African art, but
are equally important and pervasive features of
everyday life in Africa. 20

So are these features important everyday aspects of African-

American culture.
The language of Blacks has also been identified as an

expression of Black culture reflective of its African roots.
It possesses a vocabulary, phonology and grammar of its own

and therefore should be considered as a legitimate language
system. 22

The fact that the American educational system has

denied the
chosen to ignore these cultural differences has

African-American learner historical fact and vital

expression and experiences which would greatly facilitate their educational development and rightly bolster

individual self-esteem and racial pride.

Therefore,

adequate education for Blacks must be infused with the
cultural reality of the African-American population as well
as the culture of the dominant white society.

The com-

plete and accurate presentation of historical fact is imperative.

History books must be rewritten to present the

total unaltered truth of the world, its cultures, and the

interrelated nature of men, domination, and economic
development.

History courses should be redesigned to en-

courage critical thinking and discussion in order to

exercise the mind of the learner and to facilitate growth
and understanding.

The teachers of history must be

knowledgeable of historical fact, racially unbiased in its
presentation, and secure as a person to facilitate

critical analysis in the student.
The history of Africa, from its flourishing kingdoms
to its once tribal-torn countries and foreign domination
to the struggles for African liberation,

should be pre-

sented, discussed, and analyzed in relationship to the

concommitment historical events of Europe and other
countries in the world.

Understanding history will provide

and
the Black population with a sense of self, peoplehood,

culture and also provide the learner with

a

universal over-

inspire
view which should develop greater confidence and
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the acquisition of knowledge.

Cultural relevance is a fundamental consideration in
the development and facilitation of language in the African-

American learner.

As previously indicated, the system of

language of the African-American population is different
than the system of standard English.

This language dif-

ference does not connote inferior intelligence but

illuminates the fact of ambidexterity of a significant

number of Blacks who, while possessing a functional understanding of the African-American language, have also

mastered the use of standard English and manage
in the dominant white society.

to compete

More Blacks, however, have

not felt the need or have not been inspired to develop

standard English as their means of verbal communication.
The language of Blacks is understood by other Blacks.

Yet,

the fact that standard English is the language of the

American society indicates that the African-American should,
along with the mastery of his language, also possess the

mastery of standard English.
The prospect of bilingual education for Blacks is not
The Black learner, while possessing the

farfetched.

familiar sounds, rhythms, and images of the African-American
language as expressed by Black authors such as Paul Lawrence

Dunbar and Langston Hughes, can also be taught standard

English as

a

second language.

Courses in African-American language should be
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established in which Black authors and reading materials
should reflect the language of the African-American.
storytelling, composition should be done from

a

Poems,

Black

cultural perspective to continue the language pattern and
to develop an appreciation and understanding of the speech

of past generations of Black folk.

Simultaneously, courses

in standard English should be provided the African-American

learner, commencing at the preprimary level.

Children

consistently exposed to new concepts at early ages generally
possess the facilities to accommodate the concept.

Teachers

and other persons who serve as consistent examples to the

African-American learner should possess an understanding of
standard English and speak accordingly.

Grammatical rules,

punctuation, and composition in standard English should be

taught as a second language.

However, the themes of books,

records, tapes, compositions, etc., should be meaningful in

content and reflect a multicultural character.
In the educational presentation of the arts, e.g.,

music, dance, medium of painting, song, etc., a Black

cultural perspective must have equal consideration with the
art expressions of the dominant white culture.

Courses in

these areas should be developed which ref lec l Black cul
the
tural nuances, feature African-American innovators in
to the
fields as speakers or examples, provide exposure

African-American
Black arts through field trips to positive
facilitate in
performances and exhibits, and encourage and
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the Black learner creative expressions reflective of them-

selves, their experiences and their people.

The provision

of African-American art courses should develop in both the

Black and white learner a sense of appreciation for the

artistic expressions of the African-American population
and provide the Black learner in particular with involve-

ment which is an extension of self.
Cultural relevance alone will not bring about adequate education for Blacks.

The needs reflected in the

condition of the African-American population must also be
considered.

Disruption of the African-American family

should have a significant impact on the educational pro-

gramming for the Black learner.

Although the Black family,

historically, has been versatile and functional in terms of

support and composition, the increasing economic demands
and associated stress has altered numerous family relation-

Key adults who are away from the home as a result of

ships.

employment, marital separation, divorce, institutionalization, death or other reasons have created a number of

problems, particularly for the Black child.

Effective

education should consider these circumstances and develop
programs which will address this need.
The Black family unit, whether it be a two-parent

household, single-parent family, or comprised of extended
family members, must be given proper consideration and
respect.

Regardless of the composition, if the members are
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caring and supportive of one another, it is considered
family.

a

Although a mother and father are primary indi-

viduals in a family, Black children not experiencing this

relationship should not be alienated.

Educational

materials such as books, pictures, puzzles and teaching
aids should reflect the various family compositions ex-

perienced by the Black learner.

Because many adults are

missing from the home at some time, the educational system
should provide day-care and extended day programs to

children in such families.
Preprimary and primary schools in particular should
be developed around the needs of the children.

Schools

should open early and extend the school day to accommodate
the children of families with working adults.

Nutritional

meals should be served and an atmosphere of extended family
should be present to offer security and establish positive
role models for the children.
The images projected to children of disrupted

families become significant in the understanding and

associations of ultimate role development and family
solidarity.

Primarily in preprimary schools surrogate adult

family members should be interwoven into the school en-

vironment.

Senior citizens who may represent the images

of grandparents can read, tell stories,

young children.

listen, and comfort-

Youths and adults from the community, both

same
male and female, can assist young learners and at the

f
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time serve as positive models for role identification.
In later years of education, African-American chil-

dren experiencing family disruption should develop an under-

standing of the relationship of economic instability and
family stress.

By facilitating the processes of critical

thinking and analysis in the learner and interrelating the
academic disciplines from a current perspective, issues and
concerns which affect individuals, families, cultures and

countries can be discussed and understood.

A course in the

Black family should be available to students.

This course,

taught from an African-American cultural perspective, should

creatively facilitate an understanding of the African
origins and the evolution of the Black family in America.
Racial aspects and economic parameters must be

a

part of

the family discussion, and positive roles and family re-

lationships should be placed in perspective and reinforced.
The need of the African-American population for

gainful employment must also be reflected in adequate education for Blacks.

Career counseling, skill development,

and racial considerations are each vital components in the

preparation of learners to effectively compete in the

American economy.

Career counseling services should

identify the areas of occupational need, primarily in the

African-American population, in the Third World countries,
society.
and also within the dominant white American

em-

white
ployment opportunities for Blacks in the dominant

155

society should be assessed.

However, due to the practice

of racism in the American labor market, gainful employment
for Blacks has been historically precarious.

By defining

the occupational needs of the Black population within the

United States and in other Third World countries, the labor

market for the Black skilled population will be significantly increased and more clearly defined.
Counselors should advise Blacks of the careers which
are in demand and provide information and possible contacts
in the areas of career speculation.

Conferences in career

opportunities should be held as early as the seventh grade.
These conferences should not only suggest careers for
Blacks but should serve as a vehicle for identifying and

coordinating student apprenticeship programs.

During the

course of the year, interested students should be plugged
into various experiences in their career interest.

These

experiences will provide some working knowledge of the
field and help to determine the area of ultimate career

development for many Black students.
In line with counseling services for Blacks,

career

identification field trips should be arranged by which

African-American learners are taken into various Black
communities for the purpose of identifying needed community
services.

Students cognizant of the community needs can

Black
develop careers based on providing services to the

community in those areas.
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Rudimentary skill development in the educational
system for the Black learner, as indicated, must start from
a Black cultural perspective.

Reading, writing, mathe-

matics, and science courses should be designed from a point
of familiarity of the African-American learner.

Cultural

considerations and environmental factors should influence
the content and educational materials used to facilitate

educational growth.

Images and themes in books and com-

positions, problems in math, experiments in science should
be creatively drawn from the Black learners' environment

initially.
The fact that the overwhelming majority of Blacks are

located in metropolitan areas, and in particular in central
cities, should be reflected in the curriculum.

Rental

adjustments, grocery store computations, budget considerations, tax calculations, and a host of other everyday

mathematical problems, along with scientific experiments in
glass making or fabric production and projects such as

growing vegetables in minimum land space, should provide
the content for courses directed toward the Black learner

from a basis of familiarity.

More sophisticated mathemat-

ical problems and science experiments should be of a

cumulative nature, starting first with those sources which
are most familiar to the Black learner and then expanding
as a result of successful initial learning experiences.

Courses in vocational skill preparation toward job
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acquisition by interested Black students should reflect
development, particularly in the areas of community
need as identified by the career identification field trips
into the various Black communities.

If carpentry, plumbing,

construction work, house painting, and/or laundry shops are
needed by the Black community, then courses should reflect
the development of those needs and establish apprenticeship

arrangements with local businesses which can further enhance the learners' preparation toward ultimate gainful

employment
Black people adequately educated can service the needs
of the community, thus finding employment and solving some
of the problems of the African-American condition simul-

taneously

.

Designing a functional educational curriculum for the

African-American population is

a

necessary prerequisite

toward the transformation of the Black condition; however,
the final consideration is who will control such an edu-

cational endeavor and how will it be implemented.
No one knows the needs of a particular Black com-

munity better than the members of that community, and no
one can better facilitate the educational growth of a Black

student better than an individual who is concerned about and

committed to the needs of Black people and who has certain

expertise by which to facilitate this development.

Lom-

munity understanding and concerned professional educational
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expertise are both necessary components to adequate education of Blacks.

The joining of these two facts could

produce a coalition which would be most instrumental in

establishing educational equality in the community public
schools

Heretofore, the educational policy of the public
schools has been regulated by and subject to the designs
of the elected Board of Education.

However, it has been

under the auspices of the Board of Education that in-

adequate education for the African-American population has
been allowed to exist.
A community board or educational council, made up of

Black community representatives, should be developed to
serve that particular community.

This Community Educa-

tional Council (C.E.C.) will necessarily be under the

auspices of the Board of Education; however, one of the
first and major responsibilities of the collected C.E.C.

throughout each city would involve the coalesced political
effort to elect representatives to the Board of Education
who would be sympathetic and responsive to the educational

concerns of the Af rican-Amer ican community.

Community spokesmen and professional educators committed to Black development must be represented on this
Council.

The C.E.C. should contain an equal number of

representatives from the Board of Education, the community
school professional staff, and the community membership.
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All would have equal voting power, and each member, with
the exception of the Board of Education representative,

should be elected by the members of that particular community.

This Council should be invested with the power to

sanction or veto the hiring and firing policy of the Board
of Education as it relates to their particular community

public schools and serve the function of

a

sentinel in

the provision of appropriate education for the Black

community.
The responsibilities of the C.E.C. should be multifaceted, but one of its primary responsibilities would be to

insure the continual development of educational policy

reflective of the needs of the Black community.

In order to

assure the continued relevance of educational programming,
C.E.C. should perform an annual assessment of the condition

of the Black population in general and the concerns of the

Black community in particular.
the C.E.C.

Another responsibility of

should involve the monitoring of the school

curriculum and events, seminars, and programs which are
community-related.

In addition,

this Council should serve

as a clearinghouse which should receive funding and legis-

lative information from a national source and, in turn,

suggest program implementation which would further the

educational growth and development of the African-American
learner
The logical source for educational program
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implementation as suggested above is the public school.

The

public school system involves great numbers of Black
youths,
is located in the Black community providing
easy access-

ibility, provides an already existing physical structure,

and operates from the tax dollar.

Community public schools

which have been viewed by the Black community with suspicion
should become the center of functional educational facilitation in the Black community.

Educational programming, based on the previously
defined educational philosophy, should prove to be adequate
for the progressive development of the African-American

population.

By educating from a multiculturalist per-

spective, with necessary emphasis being placed on the

African-American cultural characteristics and attributes,
the Black learner will develop a sense of individual

confidence and security as well as an increased sense of
racial pride and cohesiveness.

The development of a con-

fident learner and the establishment of a functional curriculum, reflective of needs and based on familiarity, will

facilitate increased skill development and improved

academic performance.

The Black learner thus educated

should have greater access to better employment opportunities.

Better employment increases economic stability,

and increased economic stability will positively affect
the quality of health and nutrition and, most importantly,

stabilize familial relationships.

This, in turn, will
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curtail the confinement of disproportionate numbers
of
Blacks in institutions.
In summation

,

education is supposed to make

a

qualitative difference in the lives of those thusly aff^ctied, however

,

in America the public educational system

has not adequately served the needs of the African-

American.

In spite of increased enrollment in public

school graduates, and greater numbers of persons gradu-

ating from college relative to past years, the Black

population is presently experiencing a social and
economic crises which threatens its survival.
The existing educational philosophies have not

effectively transformed the condition of the African-

American population.

The integrationist educational

philosophy, which has served as a means of preserving
the status quo, has insidiously miseducated the Black

learner away from himself and the needs of his population.
The separatist educational philosophy, although it has

been more functional, possesses the inherent weaknesses of

parochialism and isolation both of which have served as
limitations.

Consequently, there is a need for a more

effective approach to education.
The suggested educational philosophy comes as a

result of the information accrued

in the aforementioned

chapters as well as the exposure and experiences of the
researcher, and has as its ultimate goal the development
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of a confident, knowledgeable, and productive Black popu-

lation which can live in cooperative coexistence within
this society without being exploited.

Although this

philosophy of education is not offered as

a

panacea for

the educational problems of the Black population, it can

serve as one possible avenue toward affecting some positive

change for the African-American population and for this
nation.
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